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CHAPTER I 
TBE PURPOSE ANl> METHOIS OF THIS STUDY 
The Purpose 
The purpose of this study.--The author hopes to find out how 
closely pupil opinions coincide with the beliefs of the authorities on 
edll.cational· progress. It is an attempt to discover if high school 
pupils in Dedham, Massachusetts are ready and willing to accept the 
changes which leading educators are advocating :for truly progressive 
seoondary sohools. It is to be hoped that these pupil opinions may 
be so convincingly and foroe.fully presented that parents, teachers, and 
school authorities may realize without delay the imperative need .for many 
changes in the seoondary school as it is now oonstituted. In addition 
to proving the validity o.f pupil opinions, the procedure advocated by 
this study is thoroughly democratic and is the type o:f student partici-
pation in curriculum development and school management which has been 
reconnnended so o:ften and practiced so seldom. I:f pupils report· a need 
which is substantiated by e:x:perts on educational planning, it is reason-
able to expect that school administrators would, at the very least, give 
the matter earnest oonsideration and :further study. This study proposes 
to show that one of the avenues, which may be used to narrow the lag 
between the sound and proven theories of progressive edu.cators and 
actual practice, which is all too o:ften reactionary, is an inquiry into 
the needs and desihres of the students. By this media it is hoped to 
cause serious thought on the edll.cational problems o:f high school pupils 
-1-
~bich in turn will ultimately help to· change a high school with a 
typically traditional program. to that o£ a modern secondary school. 
1/ 
The author believes in democracy as a. way o£ li:fe- as well as a 
2 
:form. o£ government and further maintains that participation in democratic 
living should :not be postponed until one's twenty-:first birthday. 
Believing that participation should be in direct proportion to one's 
abilities, it is not strange that the author should advocate considering 
the opinions o£ pupils in conjunction with proposed adjustments of the 
2/ 
curriculum or the extra curriculum of any secondary school. Bossing-
reports that the judgments of youths who are in or have emerged :from 
seconmary schools are keenly discerning and are accepted by parents to 
a large degree and to a lesser degree by the community at large. An 
example of pupils sharing in planning the curriculum may be found in the 
3/ 
Northwestern-Evanston high school unit- where the pupils have a vital 
share in determining curriculum content, methods o£ teaching, and school 
management. 
!( James F. Dunne, ttnemooraey Is Dawn.ing for the Classroom Teachers,•• 
American School Board.Journal (October, 1950), 121: 30-31. . . 
2/ Nelson L. Bo"asing, .Principles of Secondary Edncation, Prentice-Hall, 
~ew York, 1949., PP• 8-1 • . 
3/ Harold Spears, The .Emerging High School CUrriculum and It's 
Direction, American. B>ok Compan;r, New York, 1940, pp. 288-289. 
: 
3 
The problem.- The problem is to find avenues by which the ever 
1/ 
present lag- between the conceptual design of experts in the field of 
education and actual practice in the schOols may be diminished. The 
lag is not due to the fact that the pupils are not read;y for changes in 
2/ 
· the educational pattern, but rather to a conservatism - found in ma.ny 
co:mmun:i.ties which is e:xpressed in the desire of the parents to give 
their children the best possible education which to them means a high 
3/ 
degree of simUarity to their own somewhat idealized training-, even 
to the extent of having their children stuey the same subjects as they 
themselves did in high school. The traditional Sllbjects of a 
generation ago Cb not satisfy the needs of a greatly e:xpanded non-
college group. The lag in cemm.unity understanding may be due to the 
.fear o.f increased school budgets or to poor public relations between the 
high school and the communi.ty. Despite the lag in understanding the w . 
needs o:f present day pupils, the trend as reported by Hull- is definitely 
in the direction of a more functional education and represents ef:forts 
l/ Arthur B. Moebliria:n, SchOo::!. Administration, Houghton Mifflin Company, 
Boston, 1940, pp. U:6-117. 
2/ Curriculum Committee, New Jersey Secondar,r School Teachers• 
Association, We Look at Curriculum Growth, 1952 Year Book, 5: . 75-Bo. 
~ Nelson L. Bossing, op. cit. PP• 8-9 
4/ J. D:l.n Hull, ttTrends in High School Enrolm.ents,tt 
School Life. (October, 1951), 10: 7, 14. ·. 
1/ 
' -to meet the life needs mentioned by Remer of increasingly diverse 
groups of pupils. At present less than one fifth of our high school 
graduates will finish college. Ing;>ortant as this minority is to our 
national. well-being, it is not so important that the other four fifths 
may be sacrificed. For the eighty per cent, high school is the last 
2/ 
opPortunity- for a general education to prepare them to be good 
. Y/ 
·citizens, good workers, an_d good parents. Moehlman- cautions that the 
pupils should be educated for adjustability to change rather than for 
the lat~st change to be observed. He adds that the essence of progress 
lies in the ability to recognize the inevitability of change and to 
pro vi~ for it by the development of a flexible personal.i ty. 
The scope o:f this stney.-:Realizing that for reasons of prac-
ticality the study would have to be confined within certain predeter-
mined limits, the author selected six broad areas with which every 
pupil would be familiar and would have had some experience and, hence, 
would have some definite opinions. The six areas covered by this study 
are: the program o:f studies, the marking system, teaching methods, 
administrative provisions and discipline, guic:J?,nce, and extra curricular 
activities. 
1/ Carl F. Remer, Teaching the School as a Major Social Institution, 
Edited by Eula V. Ivery, Eleventh Yearbook of' the :I:Spartment of 
Elementary School Principais, Michigan Education Association, 1939, 
Part I, PP• 38-40. 
2/ Grambs and Iverson, Modern Methods in Secondary Education, 
William Sloane Associates, New York, 1952, PP• iii. 
'J/ Qp. Cit. pp. 34-35. 
--
5 
The Method 
The method of collecting data .. -The data was accumulated by having 
the members of the senior class of the Dedham High School complete an 
inquiry form which had been constructed to include the six areas men-
tioned in the scope of this study. Keeping in mind the objectives and 
procedllres usually :found in a ood.ern secondary school the author phrased 
the qp.estions so that the pupils' answers might reveal to what degree 
these objectives and procedures were being accomplished. In the :first 
area, the program of studies, the inquiry :form sought information afi to 
whether the multiple curricula were too restrictive to completely 
satisfy the pupils' needs, also how the choices of curricula were made, 
what adjustments had been made, whether the apparent results were 
satisfactory, and student preferences in curricular matters. 
The second diviSion of the inquiry form concerned itself with the 
marking system in an attempt to discover the type of marks. most fre-
quently used by the teachers, the degree to which marks were understood 
by pupils and parents, the amount of uniformity in teachers' marking 
practices, the desires of the pupils in regard to alternate proposals 
to report cards, and the effectiveness of the testing program. To 
learn whether modern or traditional methods were being employed in the 
various classes was the objective of the section of the inquiry form de-
voted to teaching methods. Gathering student opinions on discipline and 
certain administrative provisions was the purpose of the fourth di.vision 
of the inquiry form. Section five touched upon the adequacy of the pres!" 
ent guidance system and in seeking suggestions as to how it might be 
improve d. The last area covered delved into questions of participation 
in and restriction o:r the e:x.tra curriculum. Ample opportunity was pro-
vided throughout the inquiry form :for the pupils to make suggestions, 
criticisms, or evaluations o:f the .various phases of the educational pro-
gram of their school. 
6 
The inquiry form was composed of seventy=seven questions requiring 
ttyes" or "no" answers, multiple choice or multiple resp~nse type answers, 
as well as twenty seven other questions which the students might answer 
with anything from a single word to a short paragraph. The directions on 
the inquiry form. read: "This is not a test. Your name will be detached 
lfhen we are sure all papers have been turned in. Please answer every 
question to the best of your ability, giving your own, care:fully con-
sidered answers. You may keep this inquiry form for two days be:fore 
returning it to your homeroom teacher. You are free to discuss these 
questions with anyone, in fact, we encourage you to do so. However, i:f 
the answers are to have a real value, they must represent your own 
personal opinions and not those of a group or of the majority. We ask 
you to participate in this stucw in order that we may better understand 
the desires and needs of high school pupils, and hence, we may be able 
to make aCUustments to satisfy those needs. Your cooperation is sincere-
ly appreciated." The check izype answers on the inquiry :forms were then 
tabulated on master check lists, and the write in type answers were 
translated and telescoped before· being tabulated on check lists. From 
these master sheets, tables were made to display the composite results o~· 
I . 
the inquiry i'orm. Although participation was entirely voluntary, it 
was spurred by the e:x:pressed hope of' many pupils that some situations 
could be corrected or improved i'or the benefit 0£ underclassmen and 
other .future students at Dedham High School even if' the changes would 
come too late to aid them. 
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CHAPTER II 
AN ANALYSIS AND INTERPRETATION OF THE DATA 
Intro da.ction 
The situation.-4[hen one recalls that the first public school in 
.America to be entirely supported by- general taxation was located in 
Dedham, Massachusetts, it is not surprising that tradition should be 
highly regarded even today. In common with practically all Massachusetts 
high schools and academies of one hundred years ago, the fundamental 
purpose of the Dedham High School was to prepare students for entrance 
into college. Howev-er, as a larger percentage of the youth of the com-
munity entered high school, other curricula had to be added to the pro-
gram of studies to provide for the diversified interests and abilities 
of the greatly expanded student body. Even up to the present many 
pupils select the college-preparatory curriculum although they do not 
expect to attend any institution of higher education. Their choice 
is undoubtedly influenced by strong local traditions which indicate 
that it is the thing to cb and by the fact that the college curriculum 
is generally supposed to impart to its members a certain amount of 
sacial prestige. ··Even with military service taking its toll, more than 
one .fifth of the recent graduating classes have entered college. The 
connnercial curriculum has enjoyed great success in placing its graduates 
to the extent that the demand has exceeded the supply for the past 
-8-
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several years. Unfortunately, the general curriculum is, as it is in 
many high schools, a simplification of other curricula instead of being 
a program designed to meet the needs and life-aims of these pupils. 
In a democratic nation one of the purposes of education is to aid 
individuals in adapting themselves to harmonious living and to teach the 
means for the development ~:>f the individual. Education under such a 
philosophy of government must provide an equality of opportunity in pro-
portion to the natural capacity of the individllal. The curriculum maker 
must pro~de for the development of the whole child, i. e. in regard to 
the physical, emotional, mental, social, and spiritual aspects of his 
life. It must be remember~d that the school is a specialized cultural 
agency which . supplements t;he fundamental unit of our society, the family. 
Public opinion exerts a powerful influence on school curricula in the 
United States and rightly so in a democracy; however, dif'ficulties arise 
constantly since public opinion lags from twenty to fifty years bebinW. 
best professional practice. The curriculum must .be protected from the 
whims and caprices of pseudo leaders, pressure groups, and misdirected, 
. 
if well intentioned, individuals. 
Dedham High School is. one of the four year- type with an enrollment 
of 830 pupils. It is important for the purposes of this study" to note 
that the school d:>es not have a .full time guidance counsellor, bllt each 
pupil has a·,teacher assigned as his adviser for the entire four years he 
attends the school. This advisory program is successful in direct pro-
portion to the interest, im.tiative, and know-how of each individual 
adviser. The school is large enough to offer the advantages of a well 
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rounded secondary-school program, and, yet, it is small enough so that 1 
individual contacts need not be sacrificed. 
Pupil Response 
Number and percentage of pupils responding.--of the 158 members of 
the senior class who received the inquiry form 133 or 84 per cent com-
pleted and returned them. With a return of 92 per cent, the girls of 
the college preparatory curriculum led the other groups, but the re-
sponse as shown in Table I, was very gratifying, particularly since not 
a single facetious answer was found on any of the forms. 
Table 1. Distribution of boys and girls in the three curricula in 
regard to participation in this study 
VUJ14-
College mercial General Total 
Per 
Participated Boys Girls Boys Girls Boys Girls Number Cent 
(1) (2) (3) (4) (5) (6) (7) (8) (9) 
Completed inquiry 
.form 31 33 12 41 16 0 133 84 
Presentation of Pupils' Opinions 
The adequacy and flexibility of the program of studies.- Table 2 
sums up the .main topics in this area4 While it is to be expected that a 
few pupils will change from one curriculum to another when a school 
o.ffers a program o:f multiple curricula, and, likewise, an even larger 
number of individuals may be counted on to drop one or more subjects, 
11 
the number woo reported that they have made either or both o.f these ad-
justments is high enough to indicate either a lack o.f sufficient guid-
ance or parental insistence con~ra.ry to the reconunendation of the ad-
viser. With 17 per cent of the students reporting they had changed 
their curriculum and 47 per cent admitting they had dropped one or more 
. subjects, the counselling techniques, the methods of orientation, and 
the public relations program might all be scrutinized for possible im-
provements. Since a total of only eight pupils dropped a subject 
which was taken contrary to their adviser's reconnnendation, parental 
over-r.:tling of staff advice does not seem to be a problem.. The fact 
that the school offers a program of multiple curricula may in itself be 
partially responsible for some of the difficulties as 50 per cent of the 
seniors replied that they desired one or more subjects not o.ffered in 
the program of studies, while 33 per cent desired a s,ubject which was 
not available in their curriculum although it was offered in another 
curriculum. In the same area, 21 per cent of the students answered that 
they would have preferred to substitute a subject of equal credit for a 
required subject. An opportunity to change curriculum without the loss 
of credits at the end of grade ten appealed to only 13 per cent. With 
45 per cent of the pupils reporting that their curriculum prepared them 
for a position and 48 per cent .feeling that they were prepared for 
college, the curricula, on the whole, seem to meet with the approval o.f 
the students. However, regardless of any general satisfaction with the 
outcomes of the various curricula, 53 per cent of the students felt 
that the subject matter of some courses ought "to be revised, modernize~ 
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6r modified.n Singled out :for speeial attention were physical education 
and English literature. 
Table 2. Distribution of' boys and girls in the three curricula in 
regard to their opinions . on the adequacy and flexibility of' 
the program of studies 
Number Commer-
re- College cial General Total 
port- Num- Per 
Pupils reported · ing Boys Girls Boys Girls Boys Girls ber Cent 
(1) (2) (3) (4) (5) (6) (7) (8) (9) (10) 
l.Cha.nged ourri-
culum du.ring· 
high school. 
career •••••••••• 133 1 2 4 12 4 0 23 17 
2.Dropped one or 
more subjects ••• 131 14 16 8 19 5 0 62 47 
3.Dropped subject 
' taken contrary 
to adviser's 
recommendation •• 64 1 0 3 3 1 0 8 15 
4.Desired subjects 
not included in 
the program of 
studies •••.••••• 127 12 21 4 
5.Desired subjects 
20 7 0 64 5o 
not available in 
curriculum, al-
though offered 
in another 
curriculum •••••• 123 7 15 3 
6.Would have 
14 2 0 41 33 
preferred to 
substitute a sub-
ject of equal 
credit for a re-
qu.ired subject ... ll7 1 6 3 13 1 0 24 21 
7 .Feel curriculum 
has prepared 
them·for a 
position •••••••• 129 6 2 ll 37 2 0 . 58 45 
(concluded on next page) 
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1'able 2. (concluded) 
Number Connner-
re- College cial · General Total 
port- Num.- Per 
Pupils reported ing Boys Girls Boys Girls Boys Girls ber Cent 
(l) (2) (3) (4) (5) (6) (7) (8) (9) (10) 
8.Feel curriculum 
has prepared 
them .for college 123 24 32 2 1 0 0 59 48 
9 .Would have help-
ed to have been 
able to change 
·curriculum at · .. 
end of grade ten. 125 4 3 6 2 1 0 16 13 
10 .Feel that the · 
subject matter ., 
content ought to 
be revised, mo d• 
-ernized, or mod-
ified •••••••••••• lll 14 19 6 16 4 0 59 53 
The chief .factors in selecting a curriculum.--one cannot complete 
a stuey of changes o:f curriculum or the droppli.Bg_,o:f subjects without 
determi nj ng bow they were originally selected. Table 3 brings out a 
v.ery revealing :fact about modern youth since 74 per cent said the chief 
:factor in selecting their curriculum was their own wishes. Although 11 
per cent reported parental insistence to. be of first consideration, only 
six per cent considered their adviser's recommendation the most important 
:factor. The· lack of sufficient guidance or the :failure of the pupils to 
rely on the advice of staff members seems all too apparent in examining 
the causes o:f such a pupil turn over in curricula and subjects. 
·Table 3 • Distribution of boys and girls in the three curricula in 
regard to the chief factor influencing their selection of a 
curriculum., 
College 
Chief factor ~oys Girls 
(1) (2) (3) 
l. Pupilts own wishes 20 26 
2. Parental insis-
tence •••••••••••• 5 2 
3· Advice of 
friends ........... 2 0 
4. Adviser's recom-
mendation •••••••• 3 2 5. Clergyman's 
advice •••.......• 0 2 
Commer-
cial 
Boys Girls 
(4) (5) 
6 31 
2 5 
2 2 
2 1 
0 0 
General Total 
Num.- Per 
Boys Girls ber Cenb 
(6) (7) (8) (9) 
13 0 96 74 
0 0 1.4 ll 
3 0 9 7 
0 0 8 6 
0 0 2 2 
SOcial prestige as a factor.-- Because a curriculum has the reputa-
tion for offering the most social prestige is a poor reason for a stu-
dent to select it, but, nevertheless, it seems to be a very definite 
.factor in influencing the choice of curricula. Table 4 reveals that 62 
per cent of the pupils considered the college-preparatory curriculum 
offered the most social prestige while only 18 per cent thought there 
was no appreciable difference between the curricula. This situation is 
undoubtedly more of a factor in a suburban co:mm:anity where the family 
income is, in 1110st cases, above average. · Here again is an opportunity 
for a well organized public relations program to interpret the schools 
to the public and, hence, cause the parents to be more realistic and 
intellectually honest in facing the adjustment and planning to meet 
problems of their children •. 
• 
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Table 4. Distribution of boys and girls in the three curricula in 
regard to their· opinions on which curriculum offers the 
most social prestige 
Connner-
College cial General Total 
Curriculum. offering Num- Per 
greatest prestige Boys Girls Boys Girls Boys Girls ber Cent 
--
(1) (2) (3) (4) (5) (6) (7) (B) (9) 
1. College •••••••• 19 29 5 22 6 0 81 62 
2. Connnercial ••••• 1 0 4 13 1 0 19 15 
3. General •••••••• 1 0 0 0 6 0 7 5 4. No difference •• 10 4 3 4 2 0 .23 18 
Time spent on homework.-- Experienced teachers usually claim that 
lack of preparation is more often the cause of failure or of poor work 
than the inabili. ty to Cb tthe work successfully. A glance at Table 5 
will convince the reader that most pupiis are not endangering their 
health from long hours spent stu <:\ring when 82 per cent of the pupils 
admit they are spending less than two hours a day on preparation. 
Table 5. Distribution of boys and girls in the three curricula 
according to the average amount of time spent on homework 
Connner-
Average College cial General Total 
amount of time Num.- Per 
~ent on homeW-ork Boys Girls Boys Girls Boys Girls ber Cent 
(1) (2)· (3) (4) (5) (6) (7) (8) (9) 
1. Less than one 
half hour •••••• 0 0 0 4 0 0 4 3 
2. One bali' hour 
to an hour ••••• 3 1 4 10 5 0 23 18 
(concluded on next page) 
,I_ 
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Table 5. (concluded) 
Connner-
Average amount College cial General Total 
o:f time spent Num.- Per 
on homework Boys Girls Boys Girls Boys Girls ber Cent 
(1) (2) (3) (4) (5) (6) (7) (8) (9) 
3. One hour to 
one and one 
bal.f •••••••• 10 9 5 16 7 0 47 36 
4. One and one 
hal£ hours tc 
two hours •••• 9 ll 3 6 3 0 32 25 
5. Over two 
hours ••••••• 7 ll 0 4 1 0 23 18 
. 
This situation may reflect a lack o:f interest on the part o:f the 
pupils which may in ~ be c:fu.e to li.mi ted curricular o:f.ferings, lack 
o.f motivation, poor organization o.f materials, or antiquated teaching 
methods. first, however, let its discover some o.f the subject area 
likes and dislikes o.f these students. 
Subject .field liked the most.- Table 6 reveals that history is 
the most popular subject :field. While this is not uncommon, one 
i6 
might expect English to appeal. to more than 11 per cent o.f the students, 
but then the reader might recall. that English literature was one of the 
subjects mentioned earlier which needed re\Visi.on and modernizat:ion. In 
this scientific era where so many lucrative fields o:f employment depend 
on a scientific background, the sciences might be expected to be more 
popdar. It cannot be that all the young ladies are career minded, and, 
17 
yet, the lack of popularity of the domestic sciences is d:i.:fficul t to 
explain. 
Table 6. Distribution of boys and girls in the three curricula 
according to the subject .fields they liked the most 
Commer-
College oial General Total 
Subject field Num- Per 
liked the most Boys Girls Boys Girls Boys Girls ber Cent 
(1) (2) (3) (4) (5) ( 6) (7) (8) (9) 
1. History ••• : •• 13 11 3 5 2 0 34 27 
2 ~ Commercial 
subjects •• ; •• 0 1 3 18 0 0 22 17 
3. Mathematics ... 6 -8 1" 1 4 0 20 15 4. Sciences ••••• 7 5 1 1 5 0 19 14 
5. English •••••• 1 3 2 9 0 0 15 ll 
6. Physical 
education •••• 1 0 2 1 3 0 7 6 
7. Foreign 
languages ..... 1 3 0 2 0 0 6 5 
B. Art or music. 1 2 0 2 0 0 5 3 
9. Manual arts •• 1 0 0 0 2 0 3 2 
o. lhmestio 
sciences ••••• 0 0 0 0 0 0 0 0 
Subject field disliked the most.-- It is understandable that mathe-
matics, English, and foreign languages should head the list of su.bjeot 
areas most disliked as they present the greatest technical difficulties 
and demand the greatest amount of concentration and. of sustained effort. 
See Table 7 for the complete report on this question. 
Table 7. Distribution of boys and girls in the three curricula 
according to the subject fields they disliked the most. 
Commer-
18 
Subject field College cial General Total 
disliked the Num- Per 
most Boys Girls Boys Girls Boys Girls bar Cent 
(1) (2) (3) (4) (5) (6) (7) (8) (9) 
-· 
1. Mathematics •••• 6 14 2 6 2 0 30 24 
2. English ......... 8 8 3 .): 8 0 28 22 
3. Foreign language~ 14 5 0 3 0 0 22 17 
4. History ••••••••• 0 2 4 13 3 0 22 17 5. Sciences •••••••• 1 4 1 10 1 0 17 14 
6. Domestic 
sciences •••••••• 0 0 0 3 1 0 4 3 
7. Commercial sub-
-jects •...•.••••. 0 0 1 1 0 0 2 2 
8 • -Mamial arts •• • •• 1 0 0 0 0 0 1 1 
9. Art or musice••• 0 0 .. 0 0 0 0 0 0 
10 • Physical . 
education••••••• 0 0 0 0 0 0 0 0 
Subject field requiring the most work.-- The order of the subject 
fields requiring the most work in Table 8 is not very different than the 
most disliked subject list in Table 7. Hence, one of the causes for the 
. . 
dislike of. a subject seems to be the amount of work involved. However, 
in all fairness it should be remembered that other factors are involved. 
The exception to this pattern is history, which was the best liked sub-
ject area and which is third on the list of subjects requiring the most 
work. Perhaps, this tends ~to prove that a person does not object to 
hard work if he is really interested. 
e· 
\ 
Table a. Distribu.tion of boys and girls in the three curricula 
according to the subject fields they reported required 
the most work 
Commer-
Subject fields College cial , General Total 
requiring Num- Per 
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the most work Boys Girls Boys Girls Boys Girls ber· Cent 
(1) (2) (3) (4) (5) (6) (7) (a) (9) 
1. English ••••• ~. ~ ·5 7 ll 9 0 36 2a 
2. Mathematics ••• 17 14 0 1 0 0 32 25 
3~ History ••••••• 4 4 3 13 1 0 25 19 
4. Foreign 1an-
guages ......... 6 .7 0 5 0 0 1a 15 5. Sciences •••••• 0 3 . 1 4 2 0 10 7 
6. Commercial sub-
jects ............ 0 0 0 5 1. 0 6 4 
7• Domestic 
sciences •••• , •• 0 0 1 0 1 0 2 2 
a. Manual arts •••• 0 0 0 0 0 0 0 0 
9. Art or music ••• 0 0 0 0 0 0 0 0 
lD• Physical. e¢bxoa- .. · 
tion•••••e••••• 0 0 0 0 0 0 0 0 
Subject :field requiring the least w0rk.-Although physical educa-
tion was sixth of ten broad areas in the popularity report in Table 6, 
Table 9 shows that pupils overwhel.nJ:ingly declared it to require the 
least work. This is a further 'proof that the amount of work required 
is not the only :factor in determining the popularity of a subject area.. 
The high place of history on this list; although the percentage is 
relatively low, may be expalined by t~ :fact that ·some individuals who 
are blessed with a good memory .find that attention and concentration in 
class are sufficient :for them to d6 well in the subject. 
• 
Table 94! Distribution o:f boys and girls in the three au.rricula. 
according to the subject fields they reported required the 
least work 
Commer- -
SUbject fields College eial General Total 
requiring - -~ Num.- Per 
the least work Boys Girls Boys Girls Boys Girls ber Cent 
(1) (2) (3) (4) (5) (6) (7) (B) (9) 
1. Physical . 
edaoation ..... 15 17 8 28 10 0 78 60 
2. History •••••• 6 4 0 4 l 0 15 12 
3 .. Mathematics •• 1 3 l l 1 0 7 5 4. Sciences •••••. 2 2 l 0 2 0 7 5 
5. English ........ 2 2 0 .3 0 0 7 5 
6. Art or musia. 2 0 0 1 2 0 5 4 
7. Commercial. 
subjects ••••• 0 l 2 2 0 0 5 4 
8. Domestic_ ... 
seiencesQ•••• 0 3 0 0 0 0 3 2 
9. Foreign 
languages ...... l. :~ 0 0 0 0 2 2 
lD. Manual arts •• l 0 0 0 0 0 1 1 
Chief' factor in causing dislike of' a subject.--Table 10 should 
be the cause of consternation and consolation alike among teachers; 
the consolation comes from the fact that only 16 per cent of' the 
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pupils objeated to the personality of' the teachers, but the constern-
ation should arise from the revelation that 49 per cent report that the 
teaching methods used are the chief' factor causing the ·dislike of' a 
subject. This is more than a question of likes and dislikes; it is a 
serious indictment of the teaching methods being practiced in many 
classes. The fact that 34 per cent of the pupils listed the content of 
the subject course as the prime reason for their dislike correlates 
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With item ten of Table 2 in which 53 per cent of the pupils thought one 
or more of their courses ought to be revised, modernized, or modified. 
Table 10. Distribution of boys and girls -in the three curricula 
according to the reported chief factor causing dislike of 
a subject. 
Co:mm.er-
Chief factor College cia1 Gene;ral Total 
causing dislike Num- Per 
of a subject Boys Girls Boys ·Girls .:j3oys Girls ber Cent 
(1) (2) (3) (4) (5) (6) (7) (8) (9) 
1. Methods used •• 18 15 4 18 10 0 65 49 
2. Content of 
course ......... 10 11 6 13 5 0 45 34 
3. Personality of 
the teae!ler .... 3 6 2 9 1 0 21 16 4. Own ability in : 
subject •••• .; •• 0 1 0 0 0 0 1 1 
Modern· teaching methods. --Modern teaching demands more than text 
book learning-recitation procedures. Since modern education endeavors 
to prepare pupils for life, the only satisfactory approach to that goal 
is in having the pupils learn in problem solving or life-like situa-
tions. This means that the pupils a.m not told to learn certain pages 
of a text book, but rather they are given problems to solve or find 
answers to questions taken ~rom tmne to life situations. This places 
a premium on the ability to think, to use the tools of research, and 
to do original work. However, for satisfactory results, it is 
necessary for the teacher to plan for and guide these pupil activities. 
One of the most acceptable ways for a teacher to accomplish this is by 
/ 
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:the use o£ a study: and activity guide which lists questions to be answer-
ed, presents problems to be solved, and suggests suitable learning 
activities. Some o£ these may be required o£ all ·students while others 
are voluntary tasks :for pupils who desire to earn extra credit or who 
are particularly interested in the area being studied. By consulting 
Table II it is evident that &J per ceD:t o£ these pupils never received 
a study: guide in any :form, and to be included in the other 40 per cent 
all a pupil had to receive was one stuqy guide in any class. Hence, 
the use o£ study and activity gu.ides is still quite limited. Slightly 
b"etter percentage wise, is the report in the same table that 56 per 
cent o£ the students have reported to the class on some research they 
have conducted. · However, the pupils seem rather skeptical of the 
value of SU:ch reports as only 47 per cent of them feel that· they 
learned considerably :from the reports o£ .·other pupils • research. 
In this age, the use ot audio-visual aids is t~en for granted. 
Even though their practical value is well known and their ready 
availability is well promulgated in educational circles, Table 11 
shows that 52 per cent o£ these high school seniors have not bad tlie 
benefits o£ audio-visU.al aids in their classes; consequently, it is 
easy to understand why the pupils complain that the methods used by 
ma.ny teachers are outdated. The sciences, as one might expect, were 
reported to have made the greatest use o£ these aids. 
Se~king a combination o£ a modern method of learning and a 
democratic procedtre, the author asked the pupils if they were ever mem-
bers o£ a committee to plan a field trip. Only a meager 7 per cent 
( 
1Tere able to report in the affirmative. Field trips are generally 
accepted practice in progressive schools. The absence of this modern 
approach to learning is another substantial reason .for pupil dissatis-
faction with present textbook teachihg methods. Another democratic 
procedure in which only 40 per cen~ of the students have participated, 
/ 
is the opportunity to vote on the choice of a book or a project. After 
considering these reports, one is forced to admit that the pupils' 
criticisms of methods are not without some foundation. 
Table lle Distribution 0f boys and girls in the three curricu.la 
in regard to their opinions on the use of study' guides, 
reports on research, democratic procedures, and audio-
visual aids 
Connner-
Op:inions on College cial General Total 
the use of Num- Per 
modern methods Boys Girls Boys Girls Boys Girls: .. ber Cent 
(1) (2) (3) (4) (5) (6) (7) {8) (9) 
1 .. Received a 
mimeographed 
study guide in . 
one or more 
classes ........ 8 10 6 24 2 0 5o 40 
2. Never received 
a study guide 23 21 5 15 11 0 75 6o 
3. Made an oral 
report on re-
sults of 
research •••••• 19 16 5 20 11 0 71 56 
4. Never reported 
on research ..... 12 15 6 18 4 0 55 44 
5. Learned con-
-
siderably from 
report of other 
58 pupils ••••••••• 13 13 6 17 9 0 47 
(concluded en next page) 
Table ll. (concluded) 
Conuner-
Opinions on College oial General Total 
the use of Num.- Per 
modern metbo ds Boys Girls Boys Girls Boys Girls ber Cent 
... 
(1) (2) (3) (4) (5) (6) (7) (8) (9) 
6. Did not learn 
from reports 
of others.~··• 18 18 4 20 5 0 65 53 
7. Had the bene= 
fit of audio-
visual aids .... 10 15 6 24 6 0 61 48 
B. Have not bad 
audio-viSual 
aids •••••...•.• 21 11 5 14 8 0 65 52 
9, _Helped to 
arrange a 
field trip •••• 2 2 0 3 2 0 9 7 
10 • Never helped 
to arrange 
-
a~. field trip ... 29 30 10 35 13 0 117. 93 
11 • Voted on 
choice of book 
or projects .... 9 8 7 20 6 0 5o 40 
12 • Never voted on 
a choice 21 23 4 18 9 0 15 60 
Provisions for individual differences.--No discussion of teaching 
methods would be co:mplete without considering the provisions for the 
individual di.ff'erences which are sure to be .fo1J?d in arry group and 
which are a complicating f'aotor in planning any edu.cational program._ 
The most e.ffective way to provide .for individll.al dif.ferences is by a 
. . v 
dti'f'erentiated mrl.t organization as advocated by Billett- • Under such 
1/ Roy o. Billett, Fundamentals o.f Secondary School Teaching, Houghton 
Mi.fflin Co .• , Boston 19,40, PP• 604-5. . 
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a plan every pupil in a class engages in a core activity, but the 
differentiation and variety comes into operation in the optional,. related 
work in which the pupil may or may not participate in accordance with 
his '01im wishes and, further, may select as many o:f the activities as he 
desires or feels capable of accomplishing. While the pupils might not 
recognize the plan under the appellation of unit-organization, they 
have shown in Table 12 that they need it more than, perhaps, anyone 
realized. 38 per cent of the· students reported that they had been a 
member of at least one class which progressed too rapidly for them, 
while 38 per cent more said they had been a member of at least one 
class which progressed too slowly.. With a core activity which all 
were capable of accomplishing and optional related work to be per-
formed indi vidll.ally to suit each pupil 1 s learning rate and .capability, 
this situation would not exist. Would anyone be biberested in doing 
the optional related work? It seems very lively interest would be 
easily arroused because 59 per cent of the students declared that in 
subjects in which they were particularly interested they had desired 
an opportunity to do more work than was assigned to the class. By 
stressing practical applications and every day values of the 
material and activities used in the optional related work, the unit-
method technique causes pupils to feel a natural and compelling urg~ 
to at least attempt some of the optional activit~es. 
_Table 12. Distribution of boys and girls in the three curricula in 
regard to questions indicating the need for differentiated 
unit instruction 
Co:mmer-
Indicated need Number College· cial General Total 
26 
for unit method report .. Num ... Per 
instruction ing Boys Girls Boys Girls Boys Girls ber Cent 
. 
(1) (2) (3) (4) (5) (6) (7) (8) (9) (10) 
-
J.. Have been a 
member of a 
class ·which 
pro gr6S$dtoo 
rapidly for 
them ••••••••• 130 15 12 6 11 5 0 49 38 
2. Have been a 
-
member of a 
class which 
progressed 
too slowly 
for them ••••• 129 8 17 5 13 6 0 49 38 
3. Desired an . 
opportunity 
to do more 
work in a 
subject than 
was assigned 
to the class~ 123 19 21 5 20 7 .o 72 59 
Methods of assigning work.-Closely allied to modern methods is the 
:manner of making assignments. When a study and activity guide is used 
it is not necessary to make daily assignments as the unit of work is or-
ganized for a period of two to four weeks. The mimeographed gui.de pro-
vides a clear-cut, definite statement of what is required for the pupil 
as well as a worthwhile check for interested parents. Yet, Table 13 
reveals that ohly two per cent· of the students have had assignments 
• 
'made in that way, but that 95 per cent receive their assignments orally. 
Thus, the pupil may or may not copy down e:xactly what the teacher said 
in making the assignment which will probably be quite brief, even to the 
point of just giving the pages assigned. ObvioU:~ty, these modern 
methods mean more work :for -the teacher, but the results usually ea.use 
the teacher to :feel that his extra ef":forts have been rewarded. 
Table :;1.3. Distribution o:f boys and girls in the three curricula in 
regard to their reports on the methods of making assign-
ments most frequently used by teachers 
Commer-
Methods College oial General· Total 
making Num- Per 
assignments Boys Girls Boys Girls Boys Girls ber Cent 
(1) (2) (3) (4) (5) (6) (7) (8) (9) 
1e Orally:-~ •-~. JO 32 11 38 13 0 124 95 
2. Written ..• _.__ ==---:--
on the 
blackboard. 1 ·0 0 2 1 0 4 3 
3. In mimeo-. -
graphed 
.form ••••••• 0 0 1 0 1 0 2 2 
Time of making the assignment.--Any assignment is worthless i:f the 
pupil does not know what he is expected to do and what methods he should 
use to reach. his goal. Thus, if sufficient time and care are not given 
to making the assignment, one or both o:f the above objectives are lost. 
It is evident that a mimeographed stuey and activity guide eliminates 
many of the pitfalls of the usual type o:f assignment and renders a 
daily assignment unnecessary. In Table 14, 74 per cent of the pupils 
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reported that the assignment was made at the beginning o:f the class, th~ 
best time i:f it llll1St be made daily, since it insures sufficient time 
:for questions. However, 25 per cent o:f the students report that the 
assignment is most f'requently made near .the end of' the period or as 
the warlrlng bell rings, aw:undesirable practice, to say the least, 
which usually indicates day to day planning on the part o:f the instrilet-
or. 
Table 14. Distributi6:n of' boys and girls in the three curricula 
according to their reports on the time in the period 
when teachers made assignments 
Commer-
Time o:f College cial General Total 
. making Num- Per 
assignments !Boys Girls Boys Girls Boys Girls ber Cent 
(1) (2) (3) (4) (5) (6) (7) (8) (9) 
1. Beginning o:f -
the class ••••• 22 24 10 32 9 0 91 74 
2. Near the end 
o:f the period· 5 2 1 6 4 0 18 14 
3. As the w~rnin@ 
bell rings •••• 4 6 1 1 2 0 14 11 
4. In the middle 
o:f the class ... · 0 0 0 1 0 0 1 1 
5. During a per-
iod f'or a 
week or more •• 0 0 0 0 0 0 0 0 
Length of' school day.-- It is traditional f'or pupils to dislike 
homework, but in Table 15 it is considered the lesser evil to the a;tter-
native o:f a longer school day without homework. 72 per cent o:f the mem-
bers of' the senior class prefer the present school day with homework to 
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!1. longer day without it. Three sound reasons were· advanced by a consi&-
erable number of students: (1) needed the time in order t~ hold a part-
time job, (2) desired to participate in extra curricular activities 
including athletics, and (3) .felt that good health required the oppor-
tunity to get sufficient fresh air and outd:>or exercise. 
Length of perio"<is.--This question invol vas far more than just· the 
n\unber o.f minutes to be included in a period. The pupils were asked 
whether they pre.ferred a 40-45 :minute period with study periods as they 
now have them or a 6o minute period without stu.dy periods, or at least 
reducing their number appreeiably. Although 78 per cent declared them-
selves in, favor o:f the present situation, it is possible that their 
choice was influenced by the fear that the loss o.f study periods would 
materially. increase the amount o:f homework and by their .failure to 
understand that the 6o minute period is really necessary for best 
results in cla~ses organized on the unit-basis or, in other words, in 
classes using the modern methods which. so many of them desire. 
Constant vs. rotating schedule.--Again Table 15 shows a slight 
preference :for the existi~_g situ.ations when 55 per cent voted in favor 
of the constant schedule to the 45 per cent !!or the rotating type. It 
is still possible, however, that some pupils did :fully comprehend the 
benefits of the rotating schedule, even though it :was explained briefly. 
The rotating sohe<hle often is a part of the method of organizing a 
modern program. The length o:f the period, the t,wpe of schedule, and 
the number of times per week the major subjects meet are not independent 
items, but closely interrelated factors influencing the type of program . 
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which ean be offered. 
Type of class.- The wishes of the pupils in this regard are very 
clear when 77 per cent of them favored-mixed classes. It is interesting 
to note that 24 boys desired all boy classes, bu,t only 7 girls wished .to 
have all girl classes. Table 1.5 gives the breale down by curricula and 
sex. 
Table 1.5. Distribution of boys and girls in the three curricula in 
regard to their preferences on the type of class, the 
length of the school day, and the type of schedule 
... Connner-
College eial General Total 
Num- Per 
Preferences Boys Girls Boys Girls Boys Girls ber Cent 
(1) (2) (3) (4) (.5) (6) (7) (8) (9) 
1. Mixed classes •• · 20 28 10 37 .5 0 100 77 
2. All boy classes. 11 0 2 0 11 0 24 18 
3. All. girls 
classes ••••••••• 0 4 0 3 0 0 7 .5 
4. Present day with 
homework ......... 20 19 8 32 1.5 0 .94 72 
.5. Longer day with-
our homework •••• n·- 13 -4- 8 1 0 37 28 
6. 40-4.5 minute 
perio dB with 
stu ey perlto ds ••• 20 2.5 11 34 13 0 103 78 
7.. 60 minute periods 
without stuey 
;' 8· periods •••••••••• 11 1 6 3 0 29 22 
B. Constant sche- ·--. 
dule ••• ~e•••••••• 20 25 6 16 .5 0 72 55 
9· :Rotating ache- ,_ 
dule ••••.••••...• 11- 8. 6 24 11 0 60 4.5 
Number of classes per week per subject .. -when 50 per cent of the 
PllPils declared as ehown in Table 2, they wished to take some subject 
not offered in the program of studies, and when 33 per cent of them 
desired a subject whi-ch was not available in their own curriculum, it 
poses a problem of scheduling which cannot be successfully solved in 
many eases if classes are to meet the same number of times per week as 
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they now d:>. Thl!.:.pupils _seem to approve this trend because they voted 
55 per cent to 45 per cent in .favor of cl:B nging the number of periods 
per week for major subject classes .from .five to four with the provision 
that the time tl:ms gained be used for classes not at present available. 
Table 16. Distribution of boys and girls of the three curricula in 
regard to their opinions on how many times per week a 
class should meet .for a major subject 
Connner-
Classes per College eial General Total 
week for a Num- Per 
major subject .Boys Girls Boys Girls Boys Girls ber Cent 
(1) (2) (3) (4) (5) (6) (7) (8) (9) 
1. Five times 
per week ......... 13 10 7 19 8 o· 57 45 
2. Four times 
per week ........ .18 22 4 19 6 0 69 55 
The marking system.--74 per cent of all pupils oonsidere d the mark-
ing system. to . be fair. 80 per cent or ~etter of the college preparatory 
an d co~ercial curricula and the girls of the connnercial curriculum, as 
shown ill Table 17, were satisfied with the fairnesS<·o·f the system, but 
only 53 per cent of the boys in the general. curriculum and 64 per cent 
of the girls in. the college group concurred.. Several of the boys in 
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the general curriculum complained that in some o:f their classes no one 1 
ever received a grade above a C which would seem to indicate that the 
teachers involved were using the old single standard idea in their 
marking. The girls o:f the college-preparatory curriculum had quite a 
different grievance, Dalllely, that more A 1 s should be awarded. A £ew 
considered that superior effort should be taken into consideration by 
the teachers in marking the pupils •. One girl said that she realized 
that it was easier to attain high marks in a lower section than in a 
top group and suggested that the honor .roll no longer be published in 
the local paper. 
Table 17. Distribution of' boys and girls in the three curricula 
concerning their opinions on the fairness of' the marking 
system 
Connner-
College gial General Total 
Fairness of' Num- Per 
marking system Boys Girls Boys Girls Boys Girls ber Cent 
' (1) (2) (3) (4) (.5) (6) (7) (8) (9) 
1. Consider mark-
ing system fair. 24 18 9 31 8 0 90 74 
2. Consider mark-
i.ng system un-
fairo••••••••••• 6 10 2 
·-
7 7 0 32 26 
Unii'onnity of' application o:f the marking system.--The first section 
of' Table 18 helps to explain the results portrayed in Table 17 for j>here 
is quite an obvious correlation between the pupils whose teachers ex-
plained the marking system and those who felt it was fair. Only 19 per 
,eent of' the boys of' the general curriculum said the system had been 
33 
'explained to them, and this was the same group which did not end:>rse the 
fairness of the system in large numbers. The second section of Table 18 
has serious implications as only 52 per cent of the pupils feel that the 
teachers theories of marking agree fundamentally.. Again the boys of the 
general group were the strongest dissenters. No ~r than five pupils 
mentioned that in their experience one teacher had given severaJ. tests 
which no one in the class bad passed. From pupil comments, it seems to 
be clear that teachers do not agree on what constitutes a passing grade. 
The passing grades mentioned varied from 60 to 72. These pupils have 
real and justifiable grievances. When 39 per cent of the pupils report 
that they themselves cb not uncerstand the marking system and that 58 
per cent of their parents cb not understand it, both guidance and p11b-
lie relations programs must be leaving much to be desired. 
Table 18. Distribution of boys and girls in the three CJilrrioula 
in regard to their views on the uniformity of applica~ion 
and the degree of understanding of the marking system 
U:nifonni ty of Commer-
application and College oial Gene raJ. Total 
~gree of Num- Per 
understanding Boys Girls Boys Girls Boys Girls ber Cent 
(1) (2) (3) (4) (5) (6) (7) (8) (9) 
1. Most teachers 
explained their 
theories of 
marking .......... 24 18 6 31 3 0 82 63 
2. Most teachers 
did not explain 
their theories ... 7 15 6 8 13 0 49 37 
3. Teachers' theor-
ies agreed fun~ 
amentally ••••••• 15 14 5 23 3 0 60 52 
(concluded on next page) 
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'Table 18. (concluded) 
Umf'ormity of'. Co:mmer-
application and College cial General Total 
degrje of' Num- Per 
understanding Boys Girls Boys Girls Boys Girls ber Cent 
(1) (2) (3) (4) (5) (6) (7) (8) (9) 
4. Teachers' theor-
ies did not agreE 15 12 4 15 9 0 55 48 
5. Pupils under-
stand the mark-
ing system ........ 26 20 5 21 9 0 81 61 
6. Pupils do not 
understand the 
marking system ••• 5 13 7 19 .7 0 51 39 
7. Their parents 
understand the 
ma.rking. ~ •••.••••• 16 16 7 16 5 0 50 42 
8. Their parents do 
not understand 
the marking 
system ••••• ~ ••••• 15 16 5 23 10 0 69 58 
Help in understandiitg the marking system.-..:With 39 per cent of' the 
pupils reporting that they themselves did not understand the marking sy-
stem, one immediately wonders what they did:.to :remedy the situation. 22 
per cent of' the uninformed group did nothing about it, while 34 per cent 
consult~d a subject teacher. Table 19 brings out the various pers~ns. 
f'rom whom the pupils sought inf'orma tion on the marking system. Again the 
pupils did not consider their faculty adviser as a good source of' help. 
It is almost unbelievable that so many pupils could attend a school f'or 
well over three years and still f'ail to understand such a fundamental 
detail of' its operation, the ma.rking system. 
p 
Table 19. mstribution ef' boys and girls in the three curricula 
according to the source of' advice concerning the marking 
system 
Commer-
-· 
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College cial General Total 
Source Nlllll- Per 
of' advice Boys Girls Boys Girls Boys Girls ber Cent 
(1) (2) (3) (4) (5) (6) (7) (8) (9) 
J.. A subject tea-
c"her ............ 2 4 2 9 6 0 23 34 
2. No one •• •.• ••••• 2 6 3 3 1 0 J.5 22 
3. A student friend 0 2 1 6 2 0 11 16 
4. Their faculty 
adviser .......... 1 0 2 3 3 0 9 14 
5. Their parents ••• 0 0 1 6 2 0 9 J.4 
6. The principal ••• 0 0 0 0 0 0 0 0 
7. The guidance 
.. 
counsellor •••••• 0 0 0 0 0 0 0 0 
Closer home and school relationship needed.,-- Why is it that 58 
per cent o:f the parents do not understand the marking system? An ·inad-
equate public relations program might very well be the answer to the 
unf!ortunate situation, but an even more likely solution might be found 
in closer home and school relationships. When 30 per cent o:f the pupils 
could report that neither o:f their parents had ever visited the school 
which they bad been attending for almost three and one half' years and 
another 2l.per cent said their parents had been at the school only 
once or twice in the same length of' time, it becomes evident that par-
ental cooperation is not as strong as it should be. In passing, it 
should be noted. that during that period ten evenings had been devoted to 
Parents 1 Night programs which provided opportunities .for parents to con-
'sult with their children's teachers. Table 20 clarifies the need for 
greater parental interest and closer cooperation with the school. 
Tabie 20. Distribution of boys and girls in the three curricula 
according to the number of parental visits to the school to 
consult a teacher or the principal 
Number of Commer• 
parental College cial General Total 
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visits to Num- Per 
school Boys Girls Boys Girls Boys Girls ber Cent 
(1) (2) (3) (4) (5) (6) (7) (8) (9) 
1. Never •••••••• 5 6 ·5 15 8 0 39 30 
2. Oncee•••••••• 1 5 1 5 3 0 15 11 
3. Mce ........ 6 2 1 3 1 0 13 10 
4~ Three times •• 5 6 2 7 0 0 20 15 5. Four or more 
times ......... 13 14 3 10 4 0 h4 34 
Type of test marks.--Although letter grades are used on their re-
port cards, 58 per cent of the pupils reported, as shown in Table 21, 
that most of their teachers marked test papers with percentages, while 
39 per cent said their instructors used letter grades most frequently. 
Many of the pupils indicated a preference for percentages because they 
consider them to measure more accurately and to be more readily under-
stood. This fallacious }?alief is shared by a large segment of the public 
and is another example why a so'Wld public relations program is needed. 
Undoubtedly, the average teacher intends to be fair in grading pupils' 
. ' 
work, but if every pupil in a:n:;r given class answered 19 out of 20 
questions correctly, does :bhat mean they all should receive an "An on 
that test? It would probably indicate that the examination was not an 
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adequate test of the pupils' knowle~e; hence, percentage marks are not · 
as fair, nor as accurate, as they. are so generally believed to be. 
Tti!-ble 21~ Distribution of boys and girls in the three curricula 
according to type of test marks most frequently received 
Coilll11.er-
College cial Ganeral Totals 
Type of Num• Per 
test marks Boys Girls Boys Girls Boys Girls ber Cent 
(J.) (2) (3) (4) (5) (6) (7) (8) (9) 
1. Percentages ••••• ·20 20 8· 18 10 0 76· 58 
2. Letter grades ••• n· 12 4 20 5 0 52 39 
3. Percentiles ••••• 0 0 0 1 1 0 2 2 
4~ Satisfactory or -
· unsatisfactory •• o· 0 o· ]. 0 0 1 1 
5~ A statement of 
accomplishmEnt •• 0 0 0 0 0 0 0 0 
Type of test questions.--The essay t~e question demands that 
answers be made in grammatical sentences and usually are expected to be 
a paragraph in length, whereas, the objective t~e questions require 
a single wrd answer, a check mark, the underlining of a word, or the 
matching of words or numbers. In many cases a pupil could answer two 
hundred objective questions while writing ten to twenty essay type 
answers. However, the greatest benefit derived from objective tests, 
as the name indicates, comes from the l.ack of subjective judgment on the 
part of the teacher. Hence, since there can be only one correct answer 
to each question, the scor.i..ng is quicker, easier, . and fairer. This 
does not mean that essay t~e questions should never be used :for they 
do teach the student to learn how to express himself and how to develop 
--
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\ihe art of conveying ideas to others. Objective type tests can be used 
more frequently because they require much less time to correct, so that 
short quizzes almost daily can serve to keep the pupil informed of his 
progress and stan.di.ng in the class. Table 22 indicates to what degree 
. 
each type of test is used in the various curricula. 
Table 22. Distribution of boys and girls in the three curricula- in 
regard to the type of test question most frequently used 
Commer-
Type of College cial General Total 
test Num.- Per 
question Boys Girls Boys Girls Boys Girls ber Cent 
(1) (2) (3) (4) (5) (6) (7) (8) (9) 
1. Essay type .... 21 19 8 94 8 0 90 69 
2. Objective 
type ••••••••• 10 13 4 6 7 0 40 31 
Standardized tests.- Even though essay type questions are still be-
ing used more frequently than the objective type by a majority of the 
teachers, tlm pupils of Dedham High Schoo1 are not unfamiliar with ob-
jective questions for near the end of each year, they have a standard-
ized objective test in practically all of their subjects. These tests 
prov:i.de interesting comparisons with national and with New England norms. 
If these tests are to serve any real purpose, the results must be avail-
able to subject teachers, guidance personnel, and pupils. Table 23 
reveals tl:a t 73 per cent of the pupils recalled having been given such 
results. Naturally, pupils are very much interested in seeing if these 
test results more or less coincided with the grades they have been re- _ 
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beiving on their report cards. Of course, other factors oould compli-
cate the comparison, but, in general, pupils who al1vays do well in any 
given subject may be expected to oo work of equ.al calibre on standard-
ized tests~ Although only 62 per cent of the students thought their test 
marks and report card grades coincided, it is possible that some of tb.e 
pupils made errors in comparing percentiles with letter grades. 
Table 23. Distribution of boys and girls im. the three curricula in 
regard to the availability of standardized test marks and 
their comparison .with report card grades 
Ava~.Lab:Ui'ty o.r Commer-
test results and College cial General Total 
comparison with Num- Per 
report cards Boys Girls Boys Girls Boys Girls ber Cent 
(1) (2) (3) (4) (5) (6) (7) (8) (9) 
1. Had been given 
results of stand-
ardize d tests ••••• 24 28 7 28 7 0 94 73 
i. Did not receive 
test results •••••• 6 3 4 12 9 0 34 27 
3. Test results more 
or less coincided 
w.i th report card 
grades •••••••••••• 15 19 7 13 4 0 58 62 
4. Test results did 
not coincide ....... 10 8 0 15 2 0 35 38 
Discussed standardized test results.--standardized test.s have little 
value if the results are riot made known to teachers and pupilsoc It is 
equally true that unless the results are discussed w.i th the pupils their 
real meanings and implications may be lost. TabJ.e 24 indicates that 90 
per cent of the pupils discussed the results of standardized tests with 
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some staff member. By far the ·largest group, 55 per cent conferred with 
a S1lbjeet teacher. Although 33 per cent of the pupils coneulted their 
adviser on the matter, that is quite different than having a guidance 
counsellor check on each individual case. This is another focal point 
of the indicated need for more and better guidance service • 
. Table 24. Distribution of boys and girls in the three curricula 
concerning with lthom they discussed standardized test 
results 
Commer-
Discussed College oial General Total 
test Num- Per 
results Boys Girls Boys Girls Boys Girls her Cent 
(l) (2)- (3) (4) (5) (6) (7) (8) (9) 
l. A Subject 
teacher •••••• 18 27 6 26 4 0 81 55 
2. ·Their faculty 
adviser •••••• 16 13 4 10 5 0 48 33 
3. No one ••••••• 3 l 2 4 5· 0 15 10 
4. The guidance 
counsellor .... · .. l l 0 1 0 0 13 2 
5. ·The pr.i.ncipal 0 0 0 ·0 0 0 0 0 
The normal ctt:rve .. --In order to find out whether or not pupils 
understood that in any sizeable number of persons any results would .:Ball 
into a normal curve, the author asked the students to write in the 
.. . -- -
number of people whom they would e:tpect to receive a ttCit in any subject 
which all pupils ~fa class of 200 took.. Table 25 reveals that 38 per 
cent of the pupils agreed that 100 would receive C. It is interesting 
to note that; of the pupils who did not give the best answer, 54 per 
cent of them set the number too high. Certainly, making clear such con- l 
cepts in regard to marking could be very well accomplished in a class 
on group guidance as could be many o:f the :fundamental understandings 
es~ential :for a success:ful testing program. 
- . 
Tabie 25o Distribu.tion o:f boys and girls in the three curricula accord-
ing to the number o:f C t s which they thought one would :find 
in an average class o:f .. 200 pupils in any subject which they 
all took 
Connner-
Number o:f College cial General Total 
c•s in Num- Per 
class o:f 200 Boys Girls Boys Girls Boys Girls ber Cent 
(1) (2) (3) (4) (5) (6) (7) (8) ·- (9) 
1 .. 5o or uncer ..... 0 0 0 0 1 0 1 1 
2. 51- 75 •••••••• 1 2 1 1 0 0 5 4 
3. 76 ·- 99 •••••••• 2 1 1 0 o. 0 4 3 
4. 100 ............. 9 15 3 11 7 0 45 38 
5. 101-125 •••••••• 8 3 2 3 3 0 19 16 
6.~ 126-150 •••.••••• 8 7 3 12 4. 0 34 29 
7. 151-175 ......... 0 2 0 3 0 0 5 4 
8. 176-199 •••••••• 0 0 1 5 0 0 6 5 
Report carda .. --From time immemorial pupils have disliked report 
cards and o:ften considered them the bane o:f their existence, bu.t, when 
the inquiry :form suggested the possible alternatives o:f a letter to 
parents or a con:ference between teachers and parents, report cards 
showed remarkable popularity as sbown in Table 26. An even dozen 
pupils were very :frank as to their reason :for :favoring :report cards as 
they said, the parents might learn too much :from either alternate pro-
posal. Likewise, ten pt;tpils showed a strange consideration :for both 
parents and teachers when they said that either o:f the two proposals 
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would take too lllllch time :from parents or teaChers. Still eleven others 
declared that their parents would never come to the school :for a conf'er-
ence. However, eighteen pupils thought the present report cards could be 
improved by providing space for comments or by giving marks :for attitude, 
ei'i'ort, and diligence. Incidently, all of that information plus the 
space for comments is available on the permanent "'r office record ca~ds. 
Table 26. Distribution of boys and girls in the three eurricula in 
regard to alternate proposals for replacing report cards 
Coiililler-
College cial General Total 
Type of Num-
report Boys Girls Boys Girls Boys Girls ber 
,' 
(1) (2) (3) . (4) (5) ( 6) (7) (8) 
1;. Pre1'er a letter 
to parents •• o.;.. 9 \ 7 4 8 2 0 30 
2~ Continue report . 
cards ...... · .••. · .. 22 24 8 32 14 0 100 
3;. Prefer a confer-
ence between par-
ents and teachers 7 5 3 4 0 0 19 
4. Continue report 
cardS ............. ~. 23 27 8 34 15 0 107 
,,._., Pressure of report cards.--Are report cards a motivating power 
Per 
Cen t 
) (9 
23 
77 
15 
85 
· causing pupils to study harder? While other factors and motives are 
present and exert their influence on the pupils, 67 per cent of the 
pupils agreed that report cards do provide a strong motivation for them 
as shown in Table 27. This is undoubtedly due to the fact that many·· 
' ' 
pupils look upon report cards as more than a t:ecord of personal progress, 
'but rather as a competitive rating with their fellow pupils. Although 
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that concept may be .foreign to the basic purpose o.f report cards, it is 
easily explained as the competitive spirit has become an ingrained fund-
amental mode o.f operation in ~he American way o.f li.fe. The danger lies 
in allowing this to become the paramount or only motivating .factor, but, 
again, here is an opportunity .for group guidance to create proper 
perspectives. 
Table 27 • Distribution o.f boys and girls in the three curricula in 
regard to the pressure .for more work caused by report 
card marks 
Commer-
Pressure College cial General Total 
o.f report Num• Per 
card marks Boys Girls Boys Girls Boys Girls ber Cent 
(1) (2) (3) (4) (5) (6) (7) (8) (9) 
l. Caused them 
to work 
harder4 •.•..•.. 18 26 10 22 12 0 88 67 
2. Did not 
cause harder 
work •..••••••••• 13 6 2 18 4 0 43 33 
Vocational and social problems.-- From the results. o.f some o.f the 
well known cheek lists- , it is an established fact that vocational and 
social problems are upperinost in the minds o.f high school pupils. 
'!/ Mooney, Remer, & Starr 
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Realizing that the pupils at Dedham High School were no exception to the 
general rule, the author wished to determine whether or not the school 
was aiding them to solve their problems :in these areas. Although 82 
per cent of the members of the senior class reported that they had made 
a fairly definite choice of the occupation w~ch they ultimately hoped 
to attain, only 23 per cent of them felt that the school had helped 
them to arrive at that choice.. The reaso~ for the w:i.ds discrepancy 
between the two percentages :is read:i.ly understandable when one con-
siders that the school does not have a guidance counsellor, does not 
offer either a core course or group guidance course in which is in-
cluded a stu<tr of accupat:i.ons, and does not have any satisfactory sub= 
stitute for ei tber of those essential features of a sound secondary-
school organizat:i.ono Also fmm Table .28 we find that the pupils 
received even less help in solving social problems as only 12 per 
cent said they were aided in that field. While that area might 
have been· considered to be outside the province of a high school a 
generation or more ago, it is quite generally looked upon as a def-
inite responsibility of the school today for the school cannot shut 
its eyes to the fact that these problems of necessity affect the. 
school adjustment and progress of the pupils. The pupils have spoken; 
a·~JZeal need has been clearly indicated. 
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~able 28. Distribution of boys and girls in the three curricula 
in regard to help received on vocational and social problems 
Commer-
Vocational College eial· General Total 
and social Num- Per 
problems Boys Girls Boys Girls Boys Girls ber Cent 
(1) (2) (3) (4) (5) (6) (7) (8) (9) 
l. They bad made 
a fairly de-
finite choice 
of an occupa-
tion ••.... • · ..• 22 26 10 35 8 0 101 82 
2. They had not 
chosen an 
occupation ..... 9 3 2 2 6 0 22 18 
3. The school 
helped them 
to make the 
choice •••••••• 8 6 1 13 0 0 28 23 
4. The school 
did not aid 
in the choice,. 22 23 10 23 14 0 92 77 
5 .. The.schoo1 
helped them 
to solve 
personal or 
social pro- . 
blems ........... 3 2 2 4 3 0 14 12 
6,. The school 
did not help 
in tba. t area .... 25 27 9 32 11 0 104 88 
Sources of advice.-- High school boys and girls must turn to some-
one for advice on edu.cationa.l and vocational matters. Table 29 reveals 
that of 215 consultations reported by the pupils 77 were with their 
adviser and 72 with their parents. The other sources of information 
were not used too frequently. Without ~estion, their advisers gave the 
students the best possible service with the limited time and materials 
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1at their disposal, but, whatever they were able to cb, is a far cry 
from that which could be accomplished by a full time guidance counsellor, 
experienced in the_ field and with properly organized records available. 
Table 29. Distribution of boys and girls in the three .cuiTicula in 
regard to sources of advice on edu.cational and vocational 
planning 
Commer- Total 
Sources College cial General Frequency p~ of of 
advice Boys Girls Boys Girls Boys Girls mention ~ention 
(1) (2) (3) . (4) (5) (6) (7) (8) (9) 
1. Their 
adviser ...... 19 22 8 19 9 0 77 36 
2. Their 
parents ••••• 13 23 6 23 7 0 72 33 
3. A friend of 
the family •• 6 4 0 9 0 0 19 9 
4. A fellolv pu~~ 
·-pil •••••••• ,. 4 3 1 9 1 0 18 8 
5.. A friend on 
the faculty. 2 5 2 4 3 0 16 7 
6.. The princi-
pal ••••• •·• .... 2 1 0 1 2 0 6 3 
7. The guidance 
counsellor ••• 1 3 1 1 0 0 6 3 
8. A clergyman •• 1 0 0 0 0 0 1 1 
Aids to orientation .. - ... The seniors were asked to recall what aids 
to orientation helped them when they first entered Dedhrun High School. 
One hundred and eight pupils mentioned the printed handbook as a valuable 
source of help in adjusting to a new school. The handbook was compiled 
by members of the Student Council a few years ago and is subject to 
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annual revision by the current members o:f that body. Older pupils were 
next in :frequency of mention as a source of help in this area. Table 
30 gives a complete list of aids to orientation and the frequency with· 
which they were mentioned by the pupils. In most modern secondary 
schools one would find that the pupils would gain most of their inform-
ation necessary for adjustment from a core course or a class in group 
guidance. 
Table 30. Distribution of boys and girls iii the three curricula in 
regard to aids to orientation 
Commer- ~f College cial General Total 
Aids to Fre- men-
orientation Boys Girls Boys Girls Boys Girls quency tion 
(1) (2) (3) (4) (5) (6) (7) (8) (9) 
1. Printed· 
handbook ...... 24 30 10 31 13 0 108 30 
2 .. A~ce of 
older 
pupils •••• ~ ••• 19 25 9 24 4 0 . 81 22 
3. Advice of 
classmates •••• 13 11 5 15 9 0 53 15 
4. Discussion by 
junior high 
school 
teachers· ........ 5 8 3 16 2 0 34 9 
5. Interview 
with 
advisers •••••• 5 5 5 12 4 0 31 8 
6. Interview 
with 
teachers •••••• 3 4 1 9 5 0 22 6 
7. Talk 'bjr~:3hhe 
principal ••••• 4 4 3 5 3 0 19 5 
8. Mimeographed 
bulletin ...... 2 1 4 2 1 .o 10 3 
9. Guidatlce in a 
class ••••••••• 0 1 1 2 4 0 8 2 
Availability of guidance services.-- If_pupils are not getting 
sufficient help in orientation, edueatiobal planning, and vocational 
. selection, it might very well be due to the fact that the necessary 
information is not readily available. Since their advisers are al-
ways subject teachers, and usually have a homeroom as well, they are 
not available with any scheduled regularity because of their many 
~ . 
conflicting duties. Table 31 shows that 79 per cent oft he pupils 
I 
noted this fact on the inquiry form. Obviously, pupils will not 
make as frequent use of any service which is available only after 
school hours as one which is offered during school time, yet 67 per 
cent of the pupils said the only time they could consult their ad-
viser was after school hours. The next item on Table 31 seeniS to be. 
contradictory to the findings_ above, but it may be due to the calibre 
of the service. reriderede Only ~9 per cent of the pupils said they 
would consult their adviser more frequently if he were more readily 
available, but, still, 68 per cent. reported that they would like 
more help in educational and vocational planning, indicating that 
these students recognize a real need for more and better guidance. 
Not all of their problems are so individual in nature as to demand 
a private interview for 82 per,~cent felt that a class in group 
guidance would help to solve most of their problems. This latter 
point is all the more remarkable since these pupils have never en-
joyed the benefits of any type of a group guidance. 
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Table 31. Distribution of boys and girls in the :Phree curricula 
in regard to availability of guidance services and 
opinions on group guidance 
vommer-
49 
Availability 
of College cial General Total 
guidance Num ... Per 
services Boys Girls Boys Girls Boys Girls ber . Cent 
(1) ·(2) (3) (4) (5) (6) (7) (8) (9) 
f 
1. Adviser a~il-
able at sche du.l-
ed times~ •••••••• 5 5 3 11 
-
1 0 25 . 21 
2. Adviser nat 
available' 
regularly •••••• o. 24 24 9 26 11 0 94 79 
3. Adviser avail-
able during 
school hours ••••• 10 7 7 12 4 0 40 33 
4. Adviser avail.;. 
able ·only after 
school ••••••••••• 19 23 5 25 10 0 82 67 
5. Would consult 
adviser more 
' frequently if 
available •••••••• 7 13 5 17 4 0 46 39 
6. Would not con-
su.lt adviser 
more often ••••••• 21 16 7 20 ~ 8 0 72 61 
7. Would like more 
help in 
planning ••••••••• 17 22 10 25 8 0 82 68 
8. Do not desire 
more help in 
planning ••••••• e. 13 8 1 12 5 0 39 32 
9~ Believe a class 
in group guid-
ance would 
help ••••.••.•.•.•. 24 21 10 30 9 0 94 82 
10. Do not favor a 1 
class in group 
guidance ••••••••• .5 6 l 5 3 0 20 18 
5o 
Discipline.--In general _the boys and girls are satisfied with the 
adiriinistration of discipline at Dedham High School although as many as 
42 pupils thought that the rules in regar<i to smoking should.be revised. 
Their reasons varied .from ttthe unreasonableness of expecting anyone to 
go six hours w.i. thout a cigarette" to comparisons of practices in other 
high schools, especially those where a smoking room is provide d. In 
Table 32, the reader discovers that 34 per cent of the pupils thought 
the discipline of the school was sometimes too strict. In every case, 
smoking vra.s given as the violation which received a punishment which 
was considered to be too stringent. Twenty~four per cent of the pupils 
thought the discipline of the school was too lenient in some cases. The 
two offenses mentioned most frequently in this category were destruction 
of property and causing disturbances in stuey halls or in the cafe-
teria. Again pupil judgment proves to be very discerning for, if any 
part o'f the disciplinary program needs tightening up, it is just where 
the pupils suggested. 
Table 32. Distribution of the boys and girls of the three curricula 
in relation to their opinions on the strictness or 
leniency of the discipline of the school 
vommer-
Strictness and College cial General Total 
leniency of Num- Per 
discipline ~.'Boys Girls Boys Girls Boys Girls ber Cent 
(1) (2) (3) .(4) (5) (6) (7) (8) (9) 
-
1. Discipline too 
strict in some . 
cases ••••••••••• 10 8 4 13 8 0 43 34 
('300 be concluded on next page) 
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Table 32. (concluded) 
Commer-
Strictness and College cial General Total 
leniency of Num- ·Per 
discipline Boys Girls lBbys Girls Boys Girls ber Cent 
-(l) (2) (3 ) (4) (5) (6) (7) (8) (9) 
2. Discipline 
never too 
strict.~··••••• 21 22 8 26 5 0 82 66 
3. Discipline too 
lenient in 
:some cases ••••• 6 14 1 8 1 0 30 24 
4. Discipline 
never too 
lenient .•...... ~5 17 10 30 12 0 94 76 
Reasons for obeying rules.-- Most pupils do obey school rules, but 
consideration of their reasons for obedience provides an interesting 
study of motivation. Only 13 per cent gave fear of punishment as their 
chief reason for obeying school rules. Fifteen per eent of the students 
said the desire for a good conduct mark or the fear of the consequences 
- . 
of a poor one was their chief motivation. A meager 10 per cent checked 
pride in their school as their prime factor for obedience. The remain-
ing 62 per cent, as shown on Table 33, obeyed school rules because they 
wished to maintain a good personal reputation, certainly a commendable 
motive, especially, since they undoubtedly meant to include the factor 
of moral justice. 
.oos"ton llnJ 'H~!'$J ty 
~eQeol o! i~aea~lo~ 
-.........._ Library 
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Table 33. Chief reason for obeying school rules 
Boys Girls Per Cent 
No. of of. 
Reason Col. Com. Gen. Col. Com. Students Students 
(1) (2) (3) (4) (5) (6) (7) (8) 
1. Wish to main-
tairi. a good.· · · 
reputatipn •••• 16 7 6 26 21 76 62 
2. Desire .for·a. 
good. condUct. -
. 
mark •••••..•.• 1 2 3 1 12 19 15 
3. Fear-of punish 
ment ......... .• 8 2 3 1 2 16 13 4. Pride in··· 
school ••.••.•• 3 0 0 5 4 12 10 
Most effective punishment.-- 'While most pupils cb obey school 
rules and do wish to maintain a good reputation, a .few do break the 
rules and, consequently, do merit punishment. From personal exper-
ience and from observing the effect o:f various types of punishment 
on others, the pupils have given their opinions on the most effec-
tive types of punishment. In Table 34, the.r eader will note that the 
.four types considered by the pupils to be most effective are detention, 
calling parents to the school for an interview, the losing of privi-
leges, and :rem.oval f:om an activity including sports. No new punish-
ments were suggested. In fact, punishment seems to affect only a 
:few pupils, the same :few who are continually in dif:fd.cul ty. 
~ 
•• 
Table 34. Distribution of boys and girls in the three curricula 
in regard to their opinions on the most effective type 
of punishment 
-commer-
Most College cial General Total 
effective Num-
punishment Boys Girls Boys Girls Boys Girls ber 
(1) (2) (3) (4) (5) (6) (7) (8) 
1~ Detention ••••• :.;. 5 9 2 11 3 0 30 
2. Calling parents . 
:for interview. ~ • 8 5 2 12 2 0 29 
3. Privileges· 
lost •••••••• ~ ••• 8 8 3 5 4 0 28 
4. Removal from an. 
activity •••••••• 4 6 1 4 0 0 15 
5. Extra·school 
-work .•••.......• 4 2 2 1 0 0 9 
6. Copying ·para.:.-
grB.phS •••.•••••• 0 1 0 1 1 0 3 
7. CopYing mean~·-· 
. 0 ·o 2 1 0 0 3 ~gs •••••••••••• 
8. Wri;t;~g lines ••• 0 0 0 2 0 0 2 
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Per 
Cent 
(9) 
25 
24 
23 
12 
8 
3 
3 
2 
The cafeteria.--In this inflationary era of spiraling costs, the 
lunch program is a sore spot :ip. many schools. Hence, it is encouraging 
to find 75 per cent of the pupils in Dedham High School are satisfied 
with their lunches considering today's prices. Even those who did not 
agree were concerned with minor issues for the most part. Table 35 
also shows the pupils are almost equally divided on the seating arrange-
ment of boys and girls. · One of the frequent complaints about the lunch 
program was that the lunch period was not long enough. However, when a 
later dismissal time was suggested as a way to achieve the longer lunch 
period, the pupils, or at least 84 per cent of' them, were willing to 
--
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keep the present arrangement. _ Hence, pupils faced reality by learning 
that every benefit bas a cost,. If the question had been just concerning 
the length of the lunch period, many more would have· favored a longer 
tiJne, b~t, when they had to balance that with a later dismissal, the 
relative value of a 10nger lunch period diminished. 
Table 35. Distribution of boys and girls :in the three curricula :in 
regard to their opinions on the lunch program 
Conuner-
opinions ... College cial. General Total 
ori lunch Num- Per 
prog:t'am Boys Girls Boys Girls Boys Girls ber Cent 
(1) (2) (3) (4) (5) (6) (7) (8) (9) 
1. consider 
lunches· ' ~ . . 
. 
satisfactory •••• 24 22 10 30 9 0 95 15 
2. Ll.mches not ... 
satisfactory •••• 7 9 1 10 4 0 31 25 
3· Favor present·· 
seating arrange~ 
- ment ••••.. · .•• ·~ • .- ·J.9 18 9 18 6 0 70 56 
4. Boys and girls 
free to sit···· 
. 
anywhere •••••••• 12 12 2 22 8 0 56 44 
5. Pi:'esent ltinch 
period and -. 
. dis:iilis sal time •• 23 27 10 34 14 0 108 84 
6. Longer lunch 
and later . ' ~ . . . 
dismissal ••••••• 8 5 1 6 1 0 21 16 
Extra curricular activit:ies.--In this area the pupils bad many 
suggestions for improving the program, which w.ill be covered under that 
- . 
heading. However, 79 per cent of the pupils believed that participation 
;in extra curricular activities should be a purely voluntary basis while . 
•· 
.. 
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bnly 21 per cent thought that some participation should be compulsory. 
A.fter school employment was given most frequently as the objection to 
. . 
compulsory participation. Fifty eight per cent of' the pupils admitted 
they bad seen fellow classmates suffer scholastically because of' over-
participation in extra c~ricular activities. 0~ course, that is always 
a danger when unlimited participation is allowed. Unrestricted partici-
pation may also be undesirable for another reason since it- all too o.ften 
permits a f'ffiv pupils to gain practically all of' the positions of' leader-
ship in the school, rather than spreading them over a broader base. 
Apparently, the pupils realized the latter point for 72 per cent of' them 
voted in favor of' a point system which would limit the munber of' 
activities any student could carry at one time. As was suggested, this 
point system _could be worked out in detail by the Student Council. 
Table 36. Distribution of' boys and girls in the three curricula in 
regard to regulation of' extra curricula activities 
Connner-
Regulation of' College cial General Total 
the extra Num- Per 
curriculum. Boys Girls Boys Girls Boys Girls ber Cent 
(1) (2) (3) (4) (5) .. (6) (7) (B) (9) 
1. Favor· compul-
sory participa • .. 
tion ...•.... · ... 8 6 1 7 3 0 25 21 
2. Favor voluntarj 
participation •• 21 23 11 28 10 0 93 79 
3· :Selieve.class-
mates suffer 
scholastically 
from over.:..pa.rt.:. 
icipation •••••• 18 15 7 21. 7 0 68 58 
(concluded on next page) 
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Table 36. (conclude d) 
Commer-
Regulation o£ College cial General Total 
the extra Num- Per 
curri. culum. Boys Girls Boys Girls Boys Girls ber Cent 
(l) (2) (3) (4) (5) (6) (7) ( 8) (9) 
4. Over partioi-
patiori not' a. 
problem. ••••••.• · 
5. Favor a point 9 
14 5 16 6 0 5o 42 
system limitiit€ 
18 21 9 28 8 0 84 72 · participatio~~· 
6. No restric-
tions needed ••• 11 8 3 6 4 0 32 28 
. 
Participation.-- Table 37 shows the participation in extra curricu-
lar activities by the students. It is very evident that many activities 
are dominated by members o£ the college-preparatory curriculum. For 
example, ten o£ the thirteen seniors on the Student Council are members 
o£ the college curriculum, and they, in turn, succeeded in appointing 
:fourteen of the nineteen seniors on the_ Traffic Squad :from their own 
curriculum. Where selection, rather than a clear cut issue of volun-
tary participation, enters the picture, the members o£ the college 
curriculum are obviously .favored, especially when the selections are made 
by the pupils. All o£ this correlates with previously reported informa-
tion. Table 4 revealed that 62 per cent o£ the students thought the 
college curriculum of:fered the most social prestige. In considering 
. Table 36 the reader realizes that the pupils are undoubte qly correct 
about over-participation by a :few students after noting the totals o.f 
•• 
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~he first two vertical columns on Table 37, and, hence, the reason why 
72 per cent favored a point system limiting participation becomes 
evident. 
Table 37·· Distribution bf boys and girls in the three curricula in 
regard to their pa~icipation in extra curricular activities 
Commer-
Extra College cial General Total 
cll.rricular 
activities Boys Girls Boys Girls Boys Girls Number 
(1) (2) (3) (4) (5) (6) (7) (8) 
.. 
1~ Class officer •••• 3 2 0 2 1 0 a· 
2~ Class committee~. 18 27 2 20 2 0 69 
3~ School band ••••• ~ 4 1 0 1 1 0 7 
4~ School orchestra~ 4 2 1 1 1 0 9 
5~ Glee club ••••.••• ~ 4 17 2 24 1 0 48 
6 ~ Assembly program~ 8 15 0 8 2 0 ·. 33 
7 ~ speaking contest~ 8 3 0 0 0 0 11 
8~ Public debate~ •• ~ 0 0 1 0 1 0 2 
9~ School play •• ~ •• ~ 1 17 0 1 3 0 22 
.10 ~ Art contest •• ~ -~ ~ • 3 3 0 2 0 0 8 
11~ Cheer club ••••••• 0 23 0. 22 0 0 45 
12~ Photography club~ 1 4 1 3 0 0 9 
13 ~ Language club •• ~ ~ 0 1 0 0 0 0 1 
14. Library counciL : 5 5 0 1 2 0 13 
15 ~. Student council. ~ 5 5 1 2 0 0 13 
16~ Traffic squad~~~~ 8 6 2 2 1 0_ 19 
17~ ·Football team •• ~~ 6 0 3 0 6 0 15 
18; Basketball team~; 10 0 1. 0 3 0 14 
19: Base ball team •• ~ • 7 0 1 0 4 0 12 
20; Hockey tegm ••••• ~ 7 0 2. 0 1 0 10 
21~ Track ~eam •• ~~ •• ~ 7 0 5 0 2 0 14 
22~ Tennis team •••• ~. 0 0 0 0 0 0 0 
23~ Golf team •••••••• 5 0 0 0 0 0 5 
24. Delegate to · Boys' 
State .••••••••••• 3 0 0 0 0 0 3 
25. :relegate to Girls 
State ••••••• ~~-~; 0 1 0 0 0 0 1 
26. School paper ••••• 4 '1 0 3 0 0 14 
Total li7 130 2z-:- 92 3r 0 450 
' 
What the pupils lftedmost about their school.-- Only two 
responses were given by any appreciable number o.f pupils. Forty six 
answered that they liked the .friendliness o.f their .fellow pupils while 
38 o_thers mentioned the willingness to help o.f the teachers. 
What the pupils disliked most about their school .. -- Many pupils 
did not answer this question, but 24 said that some teachers were the 
. -
subject o.f their greatest dislike. Fi.f~een others listed the rules 
~>n smoking as their point_ o.f .frustration, while 27 pupils said the 
physical education programs and the lack o.f girls' sports were their 
greatest dislikes. 
Other Suggestions .for Improvement o.f the Curriculum 
and the Extra-Curriculum. 
The Prograin o.f Studies.-- In addition to the need shown by Item 5 
58 
o.f Table 2, the pupils suggested the eight new courses, listed in Table 
- . 
38, be added to the program o.f studies. Driver training, which is 
availa~le in ~1 o.f the surrounding high schools, was mentioned by 105 
pupils •. Automobile meChanics and trades .for girls bad eighteen and 
eleven advocates respectively. Preparation .for marriage and .family 
living, whil~ listed by only nine people, had a strong case presented 
in its .favor. 
I . 
Table 38. Distribution o:f boys and girls in the three curri.cu1a 
' according to the new courses they desire 
. Comm.er-
New I College cial General 
courses 
' 
Total 
desired Boys Girls Boys Girls Boys Girls Number 
(1) {2) (3) (4) (5) (6J (7) (8) 
... 
1~ Driver trainiri.g. ~. ~ 25 23 10 32 15 0 105 
2~ Auto mechanics •• ~~~ 3 0- 4 0 11 0 18 
3~ Trades :for girls ••• 0 0 0 .11 0 0 11 
4. Preparation :for · 
marriage and faiid.ly 
. li. vin.g. • • • • • • • • • •• ~ 0 4 0 5 0 0 9 
5~ Machine shop ••••• · •• 1 0 4 0 4 0 9 
6. Electronics, in- ... 
eluding radiorand 
television ••••••••• 2 0 1 - 0 5 0 8 
1. Advanced art ••••••• ~ 2 0 1 0 0 4 
8. Public speaking •••• 1 0 1 1 0 0 3 
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:en the question o:f· modernizing some subjects, several o:f the means 
o:f aoco~lishlng that end -will be revealed under the division o:f teaching 
methods. However, 58 girls and 42 boys :felt that their respective phy-
sica1 education courses needed to be revised, and 38 members o:f the 
commercial and genera~ curricula thought the program in.English lit-
erature was out-moded. 
In suggesting ways to obt~in :more time in order to accommodate tbe 
desired subjects not now available, the suggestion o:f 39·pupi1s was to 
abandon the so-called X period or homeroom period. 
The Marking System.--Aocording to Table 39, 58 pupils thought the 
teachers ought to agree on what is a passing grademiJ.e 38 others :felt 
.;:that the. teachers should develop more uni:form standards and more object-: 
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ive measuring devices. Although they did not mention the normal curve, 
29 pupils meant the entire class, not one section, should be marked in 
relation to a normal distribution, thus it w~uld be impossible for a 
pupil in a third section to receive a "B1t while a pupil in the top sec-
tion, whose work was far superior in quantity and quality, received a 
"C". Twenty two of the seniors suggested a bulletin or a pamphlet 
eXplaining the marking system be distributed to both the pupils and the 
parents. 
Table 39.· Distribution of boys and girls in the three curricula 
according to the means suggested for improVing the 
marking 13ystem 
Means of im- Commer-
proving the College cial General 
marking 
Total 
system Boys Girls Boys Girls Boys Girls Number 
(1) (2) (3) (4) (5) (6) (7) (8) 
1. Agreement on 
passing grade •• 6 12 8 20 12 0 58 
2. Unii'orm stan-
dards among' ' 
teachers •••• ;. •• 10 18 3 4 3 0 38 
3. Entire class, 
not one sec-
tion, marked 
in relation 
to normal curve. 6 20 1 2 0 0 29 
4. Issue a bulle- ~ 
tin ex_Pla:iirl.ng 
6 system •••••••••• 2 2 10 2 0 22 
Teaching Methods.--· Although some of the suggestions for improving 
teaching methods made in Table 40 are very similar to several points made 
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,. 
dn the check list o£ the inqui~ £or.m1 they re-iterate the pupils' :feel-
ings in these areas. I£ the reader does not aJ.reac\r 1bave :faith in the 
discerning power o£ pupil judgments, let him. scan the list o£ means o£ 
suggested improvements in Table 40, and he will realize that some o:f the 
pupils, at least, ;;are ready :for pedagogical advances be:fore some o£ the 
teachers. 
Table 40. Distribution o£ boys and girls in the three curricula 
according to the means suggested :for improVing teaching 
methods 
Means ci~- Commer-
improving College cial General Total 
teaching 
methods Boys Girls Boys Girls Boys Girls Number 
(1) (2) (3) (4) (5) ( 6) (7) (8) 
1. Avoid complete 
textbook learn-
ing-recitatian· 
type teaching ••• 6 8 4 10 2 0 30 
2. Use stucijr· .. . -
guides •••••••••• 8 9 2 e 1 0 28 
3· Increase oppor-
tunities :for op-
tional related: · 
work •••••••••••• 10 12 0 6 2 0 30 
4. More :frequent 
use o:f ~udio.:. · · · 
visual aids ••••• 6 10 4 10 0 0 30 
5. More and better 
learning through 
:field trips ••••• 7 7 5 5 5 0 29 
6. More stimulus 
from pupil re-
ports oil,. re.:. . . . 
search •••••••••• 2 4 1 4 1 0 12 
7. Choice o£' · · .. 
materials ••••••• 3 3 2 2 2 0 12 
a. Classroom libra.:. 
ries available •• 3 6 1 2 0 0 12 
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Administrative provisions and discipline.-~ Twenty five pupils sug• 
ge"Sted that either or both the parents and the School Committee should 
initiate a study of conditions in surrounding high schools to determine 
whether or not present rules in regard to smoking should be relaxed .. 
~elve students thought that pupils who destroyed school property should 
work out their punishment in helping to improve some of the physical 
-facilities of the school ... In regard to the cafeteria, the pupils sug-
gested more food should be available at the second lunch period, and 
better sandwiches, even at higher pr~ces, were desirable. 
Guidance.--Thirty one pupils believe that a full-time guidance 
counsellor who maintained regularly scheduled office hours during the 
school day would be a great asset in solvi~ educational, vocational, 
and personal-social problems. Fourteen students mentioned the desir-
ability of maintaining files in the guidance. office on occupational 
. . 
·information, college catalogues, _and scholarship requirements. 
~ra-curricular activities.--· sixty four girls and ll boys in-
sisted that the girls should have competitive sports, e:specially field 
hockey and basket ball. Of all the points mentioned in answer. to the 
questions on the inqu~ form., this subject drew the most heated com-
ments for the pupils feel that the girls are being denied a sports 
program without good anQ. sufficient reasons~ Forty :four pupils said 
that the number partieipating in extra curricular activities would be 
greatly increased if the various activities, or as many as practicable, 
could be run during schOol hours. Sixteen pupils thought the list of 
extra curricular activitied should be lengthened to include a wider 
range~ of choices, but they did not specify just what activities they 
wished to see added to the extra curriculum. 
.. 
CHAPTER III 
SUMMARY .AND RECO:MMEND.TIONS 
Sunnna.ry of the Findings 
In regard to the program of studies.-In Dedham High School one 
finds a program of studies which attempts to provide for the ·varying 
mental and physical abilities of' the pupils. The coll13ge curriculum 
prepares the students for higher educational institutions by means of' 
a combination of' classical, scientific, cultural, and practical 
courses. The efficiency of' these courses is attested by the success of 
numerous graduates in :many of the country• s best colleges and 
universities. For many years, the practicality of' the offerings of' the 
commercial curriculum has been proven by the surprisingly large number 
of graduates who have gone directly into the business world and made 
enviable records of' achievement. Regardless of' any past successes, no 
curriculum administrator can afford to rest on his laurels or train 
his sights on the past. Curriculum evaluation and revision IllU.st be a 
constant process if the school is to keep abreast of the changing times. 
One charged with the responsibility of' organizing a program of 
studies IllU.St remember that a successful man in any walk of' life is an 
integrated man, who is so thoroughly diversified in his interests and 
activities that he can adjust himself' to whatever conditions or exigencies 
arise. Some so-called modem vocational curricula allow the pupil to 
follow only subjects which please him, and which train him in one 
specific industrial or commercial field, but which forgot to train him 
-64-
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·as a man. Although thl.s concept of education is extreme and 
undesirable, it is the very antithesis o"f the old classical curriculum 
in which the student had no choice of subjects and was i'orced to take 
some subjects not for any practical value but for the mental disci-
pline they were supposed io .foster. The program. of studies at Dedham. 
High School has attempted to meet the requirements necessar,y for the 
~ntal and physical development. of the pupils, but the eD)Otional 
development of the students has bee:r;t.left more to chan9e than to any 
planned· offerings in the curriculum. Suggestions for improvements 
shou;Ld riot be construed as a c:ondemnatinn of the present program for, 
as in arry lnnnan endeavor, perfection is something always to be sought, 
but never achieved. 
Too many pupils changed their Cll.rriculum or dropped subjects 
during their high school careers, but, since their own wishes were the 
pre dominant ~actor in selecting a curriculum, one is not surprised at 
the '·outcome. Lack of educational guidance in determining the lii'e-
aims of the pupils, selecting curricula, orientation to a new school, 
and re-evaluation of curricula is evident in many cases.. The multiple 
curricula t.ype program. of studies restricts the choice of subjects 
too much since many pupils d3sire subjects not available in their 
own curriculum although they are to be found in other curricula. No 
provisions have been made for periodic re-evaluation of the program of 
studies as a means of including new and desirable subjects or of 
eliminating or minimizing less needed subjects. 
The fact that bistor.r is the most popular subject, that mathe-
matics is disliked the most, that English requires the most work, or 
tba~ physical education requires the least work is interesting, but 
not too meaningful unless correlated with the chief factor causing· 
the_ dislike o:f a_ subject or the ma:in points made in considering 
teaching methods. :·The methods used by the teacher and the content 
of the subject 'VTere the leading two reasons given for disliking a 
subject. The figures on the average amount o:f tillle spent on home-
work reveal that more than hal:f o:f the pupils are spending insu:f:fi-
cient time in preparing :for the next day's classes. 
In the matter of student pre:ference, the pupils indicated that 
the length of the. present school day with homework was more desirable 
than a longer day without homework. They also preferred periods of 
the present length with stuqy periods to longer periods which would 
- -
abolish study periods. The students were almost equally divided 
between a constant schedule and a rotating one. The college curri-
culum, according to the pupils, provides the greatest amount of social 
prestige, another factor influencing the selection of a·curriculum. 
In regard to the marking system.-- More teachers use percent-
ages to indicate grades on tests than any other type of mark although 
letter grades follow a close second. A large number of seniors and 
a larger number of parents do not understand the marking system. 
The pupils have some excuse as many teachers have not_ explained 
their theories of marking, and, in several cases, teachers theories 
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b:f marking, and, in several cases, teachers• theories of marking do 
not agree fundamentally. Many of the parents have never visited the 
school for any reason and, consequently, have never made any attempt 
to inform themselves concerning the marking system. 
Four different grades, 60, 65, 10, and 72, have been named as the 
passing mark by different teachers. This lack of uniformi~y has been 
the cause of much confusion and misunderstanding. Another point which 
the pupils find difficult to understand is the fact '15hat a person in 
a second or third section receives a higher grade than one in the top 
section 1-rhose work is of a higher calibre and of greater quantity, but 
whose competition within the section is more severe. Many of the 
. . . ,-
pupils have a fundamental ]understanding of the distribution of marks 
according to a normal curve. Pupils who did not understand the 
marking syste~ have acquired information from many sources, not all of 
them reliable. In spite of the flaws, most pupi.+s feel the marking 
system is, on the whole, fair, or perhaps, they mean that the teachers 
are attempting to be just in assigning grades. However, more objective 
type testing would be appreciated by a majority of the pupils. 
·Report cards do provide an incentive for harder work and are 
:favored by the pupils over personal intervie;rs with the parents or 
~etters to the parents. Non-promotion was not successful as pupils 
reported that by repeating a year they did not acquire much, if any-
thing, they had not learned the original year in the grade. The results 
of standardized tests, for the most part, coincided with report card 
marks received in the same subject, but again the results were discussed 
• 
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With various people and with varying results. 
In regard to teaching methods.-- A considerable number of pupils 
said that one or more of their classes consistently went too fast for 
them, and an equal number said one or more o:f their classes consistently 
progressed too slowly. .An even larger number of students declared 
that, in a subject in which they were particularly interested, they 
wanted to have the opportunity to do more work than the class was 
assigned. The almost universal method of making assignments in 
Dedham.High School is to do so orally at the beginning of the class 
period. Study guides have had a rather limited use, being confined 
to a small number o:f the courses. Oral reports on the results of 
~upil research have been used and with good results, bu.t, again, the 
use iS confined to. a few subJects. Fewer than half of the pupils have 
ever voted on the choice of books, assignments, or projects. Audio-
visual aids have been used rather extensively in a few elasses, but 
so many other classes, where they could be used to advantage, have 
failed to make use of these modern media. This high school of over 
eight hundred pupils has one sixteen millimeter movie projector, 
two record players, and one radio. It cbes not have a film strip 
- -
projector, an opaque projector, a tape recorder, or a television set. 
It should be noted that the el('}mentary schools of the town have all 
or most of the equipment mentioned. Field trips are so rare that most 
!JUPils have never bee~ on one since entering high school. Classroom 
libraries are unknown. 
In regard to administrative provisions and discipline.-- The 
pupils would like a longer lunch period, but would not be interested if 
it meant lengthening the school day in order to obtain it. The present 
seating arrangement with the girls on one side of the cafeteria and the 
boys on the otherrw-e:s favored slightly more than freedom to sit anywhere. 
Clonsidering food costs and other difficulties beyond the control of the 
management, the lunches at the cafeteria were considered to be satisfac-
tory, Slthough more food was suggested for the second recess and better, 
even if higher priced, sandwiches were desired. The pupils would prefer 
to out the time allotment for major subjects from five to .four periods 
and use·ithe time thus gained for subjects which they desired but could 
not fit in their program. Detention, calling parents. for an interview, 
removal from an activity, and the loss of privileges were considered 
·to be the most effective punishments. The disciplinary regula:bions 
and the punishments for offenders were fair according to the majority, 
but the penalty for smoking was considered to be too severe while the 
penalties for destruction of property were too lenient. The desire to 
maintain a good reputation was the chief factor causing the pupils to 
obey school rules. 
In regard to gu.idance.--As a consequence of the school's failure 
to provide a guidance counselor, the pupils were forced to seek help in 
educational and vocational planning from a'.-va:clety of sources, not all 
of them reliable or adequate. Their adVisers, already' overburdened with 
class work, homerooms, extra duties, and extra curricular activities, 
--
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are not available as frequently or as readily ~s might be desired. If' a 
pupil wishes to discuss a problem with his adviser, it is more than like-
ly that he will have to make his appointment after school hours. Many of' 
the P:U~ils would appreciate more help in educational planning, vocational 
selection, and solving personal-socicil problems. Much of' this infol!Illation 
is of such a general nature and is so uniformly needed and desired that 
a:·oo.nse in group gui_dance would help greatly to fill the present void. 
Orientation is f'air1y well handled with a printed handbook playing a 
major role. The college catalogues are kept in the principal's office 
and, hence; are not as readily accessible as they might be_i Although a 
surprisingly large nwnber of' pupils have made a vocational choice, the 
school did not help most of' them in arriving at that decision. 
In regard to extra-curricular activities.--Participation is volun-
tary and unrestricted even though a oonsiderable number of' pupils have 
hindered their scholastic program ~y over-indulgence in extra-curricular 
activities. The pupils favor a point system ~o limit participation 
and to avoid the d:mger of' over-participation. While the list of' 
activities is fairly long, others should be added to fill the needs of' 
groups not at present participating. A class organization was consider• 
ed to be the best source for a request for a new activity. 
Recozmnendations 
Concerning the program of studies.-- The gradual abolition of 
multiple curricula by making it more feasible to cross curriculum lines 
and to allow a wider selection of subjects would be a progressive step 
in that it would make it possible for the school to more adequately meet_. 
individual needs. The reco:mmenda.tiohs made in the section devoted to 
guidance will also help to improve the effectiveness of the program of 
studies and to insure that more valid choices will be made. More time 
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should be spent on homework by the average student, and some of the de-
vices covered in the section on teaching methods would help to create more 
interest and initiative. 
Each department in the high school should be given about one year to 
reorganize its ·course of stu~, to restate its objectives, to reconsider 
the adequacy of the textbooks and other instructional material·s, and to 
re-evaluate its standards in the light of the widely divergent needs and 
abilities of the pupils of the present era. This reorganization program 
. - . 
should point toward a rotat~ng schedule with sixty minute periods and 
with each ~jor subject class meeting £our instead of £ive times a week. 
Thus, subjects, which are included in the program of studies but which 
did not £:it in the pupil's program, could be taken by interested stu- · 
dents. The factor of social prestige will be eliminated by a method 
related in the section on guidance. 
Driver training should be added to the program of studies as soon 
as possible and provision should be made to consider the methods o£ 
determining what and how new subjects should be added. 
- . 
Concerning the marking system .. -- A uniform passing grade should be 
established and adhered to by all teachers. Percentiles should be used 
more and percentages used less frequently in marking. Each teacher should 
keep in mind the fact that one section :is only a segment of a whole class, 
and, hence, any normal distribution would be based on the class as a 
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whole. Thus, in a top section there should be a preponderance of' A's 
and B1s while in the bottom section the marks should include C's, 0-'s, 
and a few D's with an occasional B to indicate· very much better than 
average work in that section. It should not be possible ·for every pupil 
~n a ~iven class to fail any test; any teacher having that -happeri should 
disregard the results and fail to record the marks. The same papers 
nd.ght be scaled according to their raw scores, plotted on a normal 
distribution, and marked a:ocordingly. A:r:ry teacher who failed f'i ve per 
cent or more of' his class in a:ny term should be reqllti.red to fill out a 
r-:-ther detailed inquiry form as to the reasons for the failures, the 
.I.Q 1s, past test results, and othe~inent data, and to discuss the 
same in a conference with the principal and the head of' the depart-
ment. More objective type questions should be used in testing. The 
standardized testing program is adequate and should be continued. Im-
provernent in this field should come in the form of' better interpreta-
- . 
tion and more complete conferences on the implications of' the test re-
sults. 
Concerning teaching methods.- Good teaching methods nmst provide 
for the individual differences of the pupils, and the most successful 
method devised to date is the unit-method plan of instruction where all 
pupils engage in a core activity in the subject, and each pupil partici-
pates as far as he is able ?r has the interest to do so in pre-planned 
optional related activities. The answers to several of the inq~ 
f'orm questions show a need to provide for individllal dif'f'erences as many 
pupils f'elt that some classes consistently progressed too rapidly while 
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1other. pupils believed that some ·classes, possibly the same ones, pro-
gressed too slowly. A large number o.f pupils indicated that they desired 
an opportunity to do more work than the class was assigned in subjects 
in which they were particularly interested. Obviously, the unit-method 
would be the answer to these ]2reblems, but the unit-method cannot be 
.forced on teachers who are unwilling to give it a trial, nor can it be 
successful with teachers who are not su.f.ficiently prepared or informed 
on its operation. As a means to encourage teachers to use the unit-
method type o.f class instruction and a.s an initial step in that direc-
tion, the teachers should be required to· su~t and to use during the 
next year twd study and activi~y guides, each covering a minimum per-
iod o.f ten days o.f instruction. The .following year the number should 
be increased to six and then gradually increased until the entire area 
o.f each subject was covered. A study and activity guide is one o.f the 
.fun.damel!-tal tools o.f unit-method instruction, and, hence, i.f teachers 
eventually developed imch study and activity guides .for all phases o.f 
their courses, they would be well on their way toward reorganizing the 
teaching methods practiced in Dedham High School, and the t~book 
learning - recitation cycle would be broken~ Even i.f some teachers 
never went any further in the direction o.f unit-method instruction, 
the use o.f study and aotivit;y" guides would provide students and inter-
ested parents with the bene.fits o.f longer ter.m. and :more explicit assign-
ments than the present oral daily assignments. 
As another means o.f encouraging the enrichment o.f the instructional 
progr&m, teachers should be required to submit an annual report on the 
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.field trips taken by their classes, the audio-visual aids used with com-
ments on each individual ;subject, and a list of the books and materials 
available in a classroom library. Obviously, it is impossible to even 
think of an adequate audio-visual program in Iedham High School until 
more equipment has been made available for classroom- use. The m:ini.mum 
-·. . 
purchase fo~ ii_nmediate use should include another sound projector, a 
film strip projector, an opaque projector, and a tape recorder. As 
teachers begin to broaden the scope of their courses by the inclusion 
- . 
of more audio-visual materials, it would be both wise and prof:i:-table to 
establish a library of films, film strips, and slides. 
Reports to the class on the results of individual research on the 
part of the pupil should be used in more classes.., for that pooling and 
sharing of knowledge is not only another essential step· toward unit-
method organization, but it is also a sotind democratic practice which 
results in an economy of time and avoids needless duplicatim1 of effort. 
Furthermore, by having the pupils learn from the work of a:nothe~ pupU.,_ 
the novelty of the situation a~rouses new interest and causes other pupils 
to prepare and to present similar reports. 
Every unit must have an evaluation of the educative progress made by 
it, or, in other<:'Words, it must have an instrument, which relies on as 
little subjective judgment as possible, to test whether or no~ the 
pupils acquired the concepts and skills it purported to teach. This 
does not mean that essay type tests, which may help to develop the power 
of expression, are outlawed, but it does mean that objective tests will, 
_in the long run, be fairer and more truly inditJative of the actual growtll 
e 
6:r the pupils. Again, a gradual process oil aajustment and period of 
transition must be expected, but in this phase of educational practice 
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as in other human endeavors, noth:ingr succeeds like success.. As an in-
creasing number of teaeb.ers report more accurate evaluations as a result 
-of objective testing, oth~r,- more skeptical teachers will be tempted to 
tr;r the method themselves. The technique in convincing teachers to 
adopt more modern methods must be, by leading- and encouraging them in 
that_ direction, rather than by attempting to coerce them to change. 
The process cannot and _should not be hurried for teachers who are not 
prepared for the transition will do more harm in an unsuccessful attempt 
:to use new methods than by continuing to use. outdat~d methods. 
·Concerning administrative provisions and diseipline.--In conjunction 
with the stu~ on the reorganization of the subject matter content of 
each course, suggested as a faculty prouect in departmental groups under 
the recommendations concerning the program of studies, provisions 
· should be made for changing a year hence to sixty minute classes which 
would meet on a rotating schedule four times a week for major subjects• 
·That change would mean the el!mination of ~the present so-called X or 
homeroom period whioh has so deteriorated from itJs original purpose as_ 
to be valueless. The changed type of schedule would resUlt in :fewer 
stuqy periods, but that would not create a hardship as many pupils al-
ready have too many, the changed cha:racte;r of the instruction would make 
them less desirable, and instruction in group guidance classes on how to 
. - -
study would provide the pupils wi tb more efficient methods of studying. 
With adequate servings of well-prepared :food :froni a clean kitchen 
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now being served at nominal prices, .the present lunch program is more 
than- satisfactory, especially when it is compared with that of other 
schools. The felT minor adjustments suggested by the pupils in regard to 
the amount of food available at second recess and the greater ·variety of 
~an~ches could be accomplished very ~asily. Whether or not Federal 
subsidies should be acc~pted for the lunch program shou+d be determined 
by the School Co:mmi ttee upon the recommendations of the cafeteria man-
agar and the superintendent of schools after a careful study of merits 
and defects of the system. 
While the present types of punishment are not wholly objectionable, 
an increased use of removal from activities or athletic teams, losing 
privileges' and calling in parents for a conference is recommended as a 
more positive method of dealing with rule infractions. The Student 
Council should conduct a study of the smoking situation including the 
views of the parents as well as those of the pupils, and, then, they 
should either seek a modification of the present rule or edu.cate the 
- . . 
pupils. as to the need .:f~r the continuance of the rule. Any destructiop. 
of property should be punished by h.B.ving the offending pupil pay for the 
- . - ' . . -
damage or work out his punishment if at all feasible. Just as more uni-
. form methods of grading are needed in the marking system, a greater de-
. . .. . ' 
gree of agreement among teachers on what constitutes satisfactory con-
duct and what punishments are suitable for various o.ff~nses should be 
reached by a faculty study committee. Preventive discipline might be 
practiced with desirable results by having teachers supervise the 
pupils more closely in the corridors and in the cafeteria. 
·e 
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Concerning guidance.-- The employme.nt of a well ~alified guidance· 
director who would establish an office, keep adequate records, and make 
necessary information available is the first step toward an organized· 
and functional guidance program. ~.He should be ava:Q.able _to pupils for 
conferences at regularly scheduled hours and. should have in his office a 
wealth of information on occupations, college entrance requirell$nts of 
various institutions, and other teen-age activities. He should remem-
ber that the chief functions of his position are to help o~ient pupils, 
to assist in planning present and future education, to .aid pupils in 
selecting a vocation, and to §ttempt to have the pupil solve his person-
al or social problems. Some of the currently used media for the dis-
semination of information, such as the printed handbook, should be re-
tained, but by employing originality and thought, the guidance director 
could correct. many situations by affecting better understandings. 
As it would not be either necessary or practical to solve the .same 
or s:im:Uar problems individually for a . considerable number of· pupils, a 
group guidance class should be added to the program of studies. With 
only limited time for such an activity at his disposal, the new guid-
ance director would probably be forced to confine himself to the ninth. 
grade at first. With the advent of the si.::xt-y minute period, rotating __ 
schedule, another guidance instructor, or at least a teacher who could 
devote I]lDSt of his time to guidance work, should be added because it 
would be not only desirable to carry on the group guidano.e class at high-
er levels, but it would be a propitious time to change the course to a 
core course including group guidance. In a school where nothing in this 
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line is not-r being o.f.fered,- it is going to take several years to build 
the &sired program which should ultimately extend .from grade seven to 
grade twelve. Although grades s_even and eight come under another ad~ 
ministrative o.f.ficer, the· author has usggested a number o.f units to be 
used in those grades in order to complete the tentative core course 
1/ 
including group guidance- shown in Table 41. Based on a time allotment 
of two periods per week .for .forty weeks, the .figures under each grade 
and beside a unit title indicate the number o.f classes to be devoted 
-
to that unit. The .figure in parenthesis sbo'tvs the sequence o.f the unit 
at any grade level. 
Table 41. Grade placement ~d time allotment of units classified 
by bweadtopics for a suggested core course including 
group guidance. 
BROOD TOPICS Grade Placement and 
AND Time Allotment 
UNIT TITLES Grade 
7 lj 9 10 ll 
(1) (2) (3) (4) (5) (6) 
Developing my sense o.f values 
Ekn-r to choose .friends (6)6 
Honesty.is the best policy (10)6 
Getting my money's worth (9)8 
Evaluating advertising (8)6 
Who will get my vote? . (9)6 
You get what you pay .for , (10)6 
It isn • ·t:, funny if it J:mrts (3)6 
I share the road 
. (cont~nued on next page) 
l/ Prepared-by the author f'or a cou.rse a:t Boston University 
12 
- (7) 
(7) 
(8) 
8 
8 
ncore Cowrse Including Group Guidance11 by Dr. Roy o. Billett-1952.;.53'. 
• 
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~able 41. (continued) 
BROAD TOPICS 
AND 
UNIT TITLES 
(1) 
Enjoying nzy-self 
Reading for pleasure 
Selecting radio or television 
programs 
Should I see that movie? 
Good times with others 
Fun alone . 
Spectator vs competitor 
. 
It 1 s nzy- country 
What it means to be an 
American 
Duties and obligations to 
nzy- town, state, and ci>untry 
My rights as a citizen 
Planning better housing, 
school, and recreation 
Help for the less fortunate 
Corrective punishment for 
law breakers 
Family living 
Pulling together 
Mother (or father)knows best 
Character development 
Making the home attractive 
Grade Placement and 
Time Allotment 
Grade 
7 tl 9 10 
(2) (3) (4) (5) 
10)8 
(11)8 (7)6 (9)8 
(4)6 f ' 
(10)1 (6)8 
(5)8 (8)8 
(12)6 
(7)8 (7)8 
2)6 
(continued on next page) 
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11 12 
(6) (7) 
(8)6 (10 )6 
(708. 
(11)4 
(12)6 
'Table 41. (continued) 
BROAD TOPICS 
AND 
UNIT TITLES 
(1) 
Knowing :myself 
Sensible habits of 
sleep, and exercise 
diet1 
Avoiding accidents or illness 
Caring tor one's appearance 
Clothes for the occasion 
Learning to discover :my 
own abilities and weaknesses 
Acquiring desirable habits 
and skills 
Developing iilterests 
Understanding my heredity 
Completing rrry e du.cation 
Electing a curriculUm 
Re-evaluating a curriculum 
Learning how to stuqy 
Becoming acquainted 
ri th a new school· 
Selecting a college or school 
Participation in extra-
curricular actiVities 
Explaining rrry ·school to 
parents and others 
7 
(2) 
(3)6 
(4)6 
(2)8 
(1)6 
(5)6 
Grade Placement and 
Time Allotment 
Grade 
t) 9 10 
(3) (4) (5) 
(5)6 (7)6 (8)6 
(6)6 (3)8 
(2)6 (1)6 
(11)8 (11)8 (lo)c 
(1)6 (4)6 
(12)6 
(4)4 
-
, .. 
(concluded on next page) 
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l1 12 
(6) (7) 
(2) 6 
(1)8 
(5)10 (1) 6 
.' 
.(6)8 (4) 4 
--
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Table 41. (continued) 
BRO.AJ) TOPICS 
AND 
UNIT TITLES 
(1) 
---
Learning about_occupations 
- -
General qualifications 
for broad areas 
_For what am I- suited? 
Part-time jobs 
A day's work for a day•s pay 
Hmr to get a job 
Opportunities for success 
vs. blind alley jobs 
The- arined forces as a 
stepping stone -· 
Fringe benefits, wage scales, 
hours, and working conditions 
I am grown-up 
Physical maturity 
Mental maturity 
Emotional Ill§.turity 
It's not grandfather's world 
Progress of science 
Modern inventions 
New homes and devices 
Total No. of Classes 
No. of Units 
Grade Placement and 
Time Allotment 
Grade 
7 ·u- 9 10 
(2) (3) (4) (5) 
(9)10 (3)8 
(9)6 (5)4 
' 
(2)6 
(8)8 
(1)5 (6)8 (ll)E 
(12)8 
(12)5 
- - -
80 80 80 80 
12 12 12 12 
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li 12 
(6) (7) 
(2)6 (3)6 
(4)6 (3)6 
-
(5)6 
(6)6 
(9)8 
(12)8 
-t-
80 80 
12 12 
The most pressing matter demanding the attention of the guidance 
director would be to dBvelop a system resulting in more satisfactory· 
choices of curricula. As a means to that end, a study of occupations 
should be presented to the pupils to focus their attention on the 
possibilities in each area and on their own capabilities and traits. 
Such a program should accelerate a more or less final decision on-:wha.t 
occupation they wished to select, and, hence, definite steps uould be 
takem in that direction. Second in urgency of need would be the task 
of interpreting the marking system to pupils and to parents. These 
and other tasks are great, but the need is even greater for over eight 
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hundred boys and girls need help in educational, vocational., and person-
al-social problems. 
Concerning extra curricular activities.--Participation should re-
main on a voluntary basis lest it should become a burden to those who 
have employment after school hours.. However, a point system to regu-
late and limit participation in extra curricular _activities seems- to 
be very desira~le if· o~er-participation on the part of· a popular minor-
ity is to be prevented. The Student Council under the direction of its 
faculty adviser and the principal should make a studY of point systems 
in other schools and adapt a composite system to the needs of the pupils 
at Dedham High School. It is possible that some activities could be 
scheduled in the program of studies and thus make participation easier 
. . 
and more attractive. Recognition for proficiency in activities other 
than sports should be studi.ed by a committee composed of students and 
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and .faculty members. With awards o.f various kinds alrea<:W being.made 
.for achievements in athletics,· it is .fitting that the accomplishments o.f 
pupils in other lines o.f endeavor should be suitably noted.- The author· 
believes that there should be one immediate addition to the extra curri-
cular program, competitive sports .for girls. With seven competitive 
sports available .for boys, should there not. be even one .for,girls? The 
very foundatiOn of our Arn~rican democracy has been built on the competi-
tive spirit o.f. our people; our high school must not be guilty of stif-
ling it in a large segment of its population •. The fact that only one 
a ddt tion to the extra curriculum is reco:mm.ended by this stua;Y- does not 
mean that others are not needed or will not be needed in the .future. 
Provision should be made for a method of adding activities to the pro-
gram. Airy class organization shoul a be able to present the .facts on any 
proposed addition to the Student Council which, in turn, should study 
its merits and make a recolTJIJlendation .for the addition or the rejection 
o.f the activity to the principal. 
Concerning miscellaneous matters.-- A greater sympathy .for and a 
rea). understanding of teen-agers and their problems on the part of some 
members of the faculty is desirable. It should become the universal be-
lief of all teachers that it is their duty to .fit each pupil for his 
place in life, and, consequently, it would be a fa~ure on their part to 
feel that nothing could be Cbne for any given pupil. New approaches 
shOuld be tried; new avenues of attack shoul·d be planned; different 
people should be consulted, but never should a teacher completely aoandon 
-~ pupil to his fate for he is a citUien who one day will possess the 
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bighest pqssible total enfranchisement under our Ameri,can system of' gov!. 
ernment--one vote. He must be tau~ht how to use th~t vote intelligently, 
how to live with other citizens, how to earn a living, and how to live a 
ld!.fe of' satisfaction to himself; no matter what his station in lif'e. 
Provisions f'or the future.--If this study has revealed anything, 
and the author hopes that it bas crystalized thinking on many points, 
it has made one point pre-eminently clear, that perio die evaluation of' 
the various areas covered by the scope of this study is mandatory if' 
one admits the inevitability of' change in the world and its consequent 
effect on.the needs of' secondary-school pupils. Thus, provisions shoul~ 
be made for the pupils to evaluate various phases- of' their educatianal. 
program at regular intervals, and expressed needs should be considered 
further by the principal and the. members of' the faculty who would 
recommend any changes considered practical and desirable to the super-
int~ndent of schools and to the School Committee. 
In conclusion.--The pupils have recognized needs and suggested many 
solutions which are in keeping with best professional thought and pro-
gressive practice. Their.f'aith in the value of' democratic participation 
must not be broken; these matters must not be dropped here; they must 
be carried to logical conelusions by those who have the author~ty to make 
adjustments, instiga~e changes; or modify existing realities. A better 
school means better pupils,_and better pupils mean be~ter citizens, better 
workers, and better parents. Such is the need; it must not be denied. 
APPENDIX 
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Name Homeroom Date 
--------------------------------------J ------------ -----------------
School Course Grade· 
------------------------------------- -------------- ----------------
DIRECTIONS 
This is NOT a test. Your name will be detached when we are sure all papers 
have been turned ina Please answer every question to the best of your ability, 
giving your own, carefully considered answers~ You may keep this inquiry form for 
two days before turning it in to your homeroom teacher~ You are free to discuss 
these questions with anyone, in fact, we encourage you to do so. However, if the 
answers are to have a real value, they must represent your own personal opinions 
and not those of a group or of the majority. 
We ask you to participate in this study in order that. we may better 
understand the desires and needs of high school pupils, and hence, we may be able 
to make adjustments to satisfy those needs. 
Your cooperation is sincerely appreciatedn 
.
-
-
An InquirtJ of the Opinions of 
High School Seniors on Educational Problems 
by James F. Dunns 
Ia Program of Studies 
Ao Have you changed your course. during your high-school career? 
Encircle: Yes No 
B. Have you dropped a subject or subjects? Encircle: Yes No 
c. If.Uyes11 , to B, was the subject, which you dropped, taken contrary to 
your adviser 1 s recommendation? Encircle: Yes No 
D. How many subjects, taken contrary to your adviser's recommendation, 
have you passed? (Number) 
---
E. Check the chief factor in seilecting your course of study: 
( ) 1. 
( ) 2. 
( ) 3. ( ) 4. 
5. 
your own wishes 
parental insistence 
advice of friends 
recommendation of adviser 
other (name it)' 
F. Were any subjects, which you really wanted, not offered in the program 
of studies? Encircle: Yes No 
If 11 yes" , please list<l 
G. V.Jere any subjects not available in your course, although they were-
included in other courses? Encircle: Yes No_ 
If 11 yes11 , please list. 
H. In your course werethere required subjects for which you would 
have preferred to substitute another subject of equal credit 
value because it was more interesting or more useful to you? 
Encircle: Yes No 
If 11 yes11 , please name both the subject you desired and the 
subject you wished to drop. 
I. Check the type of class which you prefer: 
( ) 1. 
( ) 2. 
( ) 3. 
all boys 
all girls 
mixed classes 
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Has:your high-school qurriculum prepared you for a position'? 
Encircle: Yes No 
Has your high school curriculum prepared you for college? 
Encircle: Yes No 
K. Would it have helped you if you could have changed your course 
without the loss of credits at the end of the tenth grade 
(sophomore year)? Encircle: Yes No 
Lo Are there any subjects ~hich you feel are on the whole desirable, 
but in ~hich the subject matter content ought to be revised, 
modernized, or modified? Encircle: Yes No 
If nyes11 , please list the subjects. 
M. Which subject field in the curriculum did you like the most? 
( ) 1 .. English ( ) 6. sciences 
( ) 2e history ( ) 7. physical education 
( ) 3~ mathematics ( ) ·s. domestic sciep.ces 
( ) 4. foreign languages ( ) 9. manual arts 
( ) 5.· commercial subjects ( )10. art or music 
N •• vJhich subject field in the curriculum did you dislike the most? 
( ) 1. 
( ) 2. 
( ) 3. ( ) 4. ( ) 5 •. 
foreign languages 
mathematics 
history 
English 
commercial subjects 
( ) 6. 
( ) 7. 
( ) 8. 
( ) 9. 
( )10. 
art or music 
manual arts 
domestic sciences 
physical education 
sciences 
0. Which subject field in the curriculum did you find required the 
most work? 
( ) l. 
( ) 2. 
( ) 3. ( ) 4. ( ) 5. 
sciences 
physical education 
domestic sciences 
manual arts 
art or music 
( ) 6. 
( ) 7. 
( ) 8. 
( ) 9. 
( )10. 
commercial subjects 
English 
history 
mathematics 
foreign languages 
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P. Hhich subject field in the curriculum did you find required the least work'? 
( ) l. art or.music ( ) 6. manual arts 
( ) 2. commercial subjects ( ) 7. mathematics ( ) 3. ·English ( ) 8 .. history 
( ) 4. domestic science ( ) 9 .. foreign languages ( ) 5. sciences ( )10. physical education 
Qo What is the chief factor in causing you to like or dislike a subject? 
(Check one) 
( ) l. 
( ) 2 .• 
( ) 3. 
4. 
the personality of the teacher 
the methods used by the teacher 
the content of the course 
other - ~lease name it 
R. How long do you usually spend on home work each day inclading study periods? 
( ) 1. 
( ) 2. 
( ) 3. ( ) 4. ( ) 5. 
less than one half hour 
one half hour to an hour 
one hour to on~ hour and one half hours 
one and one half hou:t;'s to two bours 
over two hours 
s. io.Thich would you prefer: 
( ) 1. 
_( ) 2. 
a school day from 8:15 to 2 o 1 clock 'T!Jith homework 
a school day from 8:15 to 3 o'clock with no homework 
T.. T'Jhich would you prefer: 
( ) 1. a 40-45-minute period with study periods as you now have them 
( ) 2. ·a 60-minute period with less outside work and eliminating 
study periods 
U. lftJhich would you prefer: 
( ) l. a constant schedule with the same subject at the same time 
.each day 
( ) 2. a rotating schedule with a subject scheduled for the first 
period on Honday, the second on Tuesday, the :third on 
1rJednesday, etc. 
V. Which course has the most social prestige? 
( ) l. 
- ( ) 2. 
( ) 3. ( ) 4. 
general course 
commercial course 
college course 
there is no significant di~ference 
•• 
V.J. Write in arry other opl.lnon or suggestion concerning the curriculum 
which you wish to of.fer • 
II. The Marking System 
A. Check the type of report card marks you receive: 
( ) 1 .. 
( ) 2. 
( ) 3. ( ) 4. ( ) 5. 
letter grades 
percentages 
percentiles 
satisfactory or unsatisfactory 
a statement o.f accomplishm~nt 
B. Check the type of test marks most .frequently used by your teachers: 
( ) 1. 
( ) 2. 
( ) 3. ( ) 4. ( ) 5. 
letter grades 
percentages 
percentiles 
satisfactory or unsatis.factory 
a statement of accomplishment 
c. Have all or most o.f your teachers explained their theories o.f marking 
to you? Encircle: Yes No 
D. Did these theories agree . .fundamentally? Encircle: Yes No 
E. Do you really understand the marking system in your school? 
Encircle: Yes No 
If 11 no11 ~ to whom have you gone for advice? (you may check more 
than one.) 
( ) 1., 
( ) 2. 
( ) 3. ( ) 4. ( ) 5. 
( ) 6. 
( ) 7. 
on one 
a friend 
a teacher 
the guidance counselor 
an adviser 
the principal 
your parents 
F. Do your parents really understand the marking system? Encircle: 
Yes No ' 
•• 
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G. How many times in the past three years has one, or bot:Q., of your parents 
come to the school for a parents r night or for an interview Trrith a 
teacher or the principal? Check one: '· 
( ) l. 
( ) 2. 
( ) 3. ( ) 4. ( ) 5. 
never 
once 
twice 
three times 
four or more times 
··. ,, 
H. If C represents average work, how many pupils in a normal class o.f 200 
would you expect to receive (;t s in any subject which they all took? 
(Number) __ 
' 
·' 
I. Does the pressure of report card marks cause you to vmrk harder thffil 
you would i.f there were no report card marks? Encircle: Yes No 
J$ vJould you prefer to abolish report cards in favor of a letter to your 
parents containing statements by teachers in regard to your progress? 
Encircle: Yes No 
Why? 
K.. "\JJJould you prefer to abolish report cards in favor of a conference .. 
between teacher and parents? Encircle: Yes No , 
Why? 
L. Do most pupils o.f your acquaintance feel that the marking system L:J,.Sed 
in your school is .fair? Encircle: Yes No I 
I.f nnort, state why." 
M. Have you ever failed a year and not been promoted to the next grade? 
Encircle: Yes No 
I.f 11 yes11 , ·do you .feel that it really helped you to repeat 
the year? 
N. In tests made by your teacher are the questions most frequently of the 
essay or objective type? 
( ) l. 
( ) 2. 
the essay type requJ.n.ng a paragraph type answer 
the objective type requiring a single word answer or a 
check mark 
o. Have you taken standardized (printed) tests each year ~ most o.f 
your subjects? Encircle: Yes No 
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P. Have you been given the results of any standardized tests which you 
have taken? Encircle: Yes No 
If yes, did your results more or less coincide with the 
marks you had been receiving in those subjects? 
Encircle: Yes No 
Q. \vho discussed your test results with you? (you may check more than one.) 
( ) l. on one 
( ) 2. a teacher 
( \ 3. the guidance counselor I ( \ 4. c:.n adviser I ( ) 5. the principal 
R. Can you suggest any way to improve the marking system? 
• 
III. Teaching Metho?s 
c A. Ih any $ubject did the class consistently go too fast for you to keep up? 
Encircle: Yes No 
If 11 yes11 , please name. 
B. In any subject did the class consistently go too slmq for you? 
Encircle: Yes No 
If 11 yes11 , please name. 
C. In any subject in which you were particularly interested, did you 
ever want to have the opportunity to do more work tnan the class 
was assigned? Encircle: Yes No 
D. Check the time in the period when your teachers most frequently :make 
assignments: 
( ) 1. 
'( ) 2. 
( ) 3. ( ) 4. ( ) 5. 
the beginning of the class 
near the end of the period 
as the warning bell rings 
in the midclle of the period 
during one period for a 1Neek or more 
E. How are your assignments most frequently :made 
( ) l. 
( ) 2. 
( ) J. 
orally 
written on the blackboard 
in mimeographed form 
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F. Have you received mimeographed study guides for any of' your subjects? 
Encircle: Yes No 
If' yes, please name the subjects in which they were regularly 
used. 
G. Hav.e you ever made an oral report to the class on the results of' some 
research you have conducted? Encircle: Yes No 
H. Have you ever been a member of' a class where you did considerable 
learning from reports made by other pupils as well as from teaching 
by the instructor? Encircle: Yes No 
I. Have you ever been a member of' a class :.vhich voted on the choice of' 
books, assignments, or projects? Encircle: Yes No 
J. Have you ever been a member of' a committee to arrange a field trip for 
a class? Encircle: Yes No 
K. Have visual aids such as films, film strips, radio, television, or 
recordings been used to supplement text book and other materials? 
Encircle: Yes No 
L. Please list the subjects in which you had a classroom library. 
IV. Administrative.Provisions and Discipline 
A. Which would you prefer: (check one) 
( ) l. 
( ) 2. 
the present lunch period and dismissal time 
a longer lunch period and lat~r dismissal 
B. 1/fhich would you prefer: 
( ) l. the present arrangement with the boys on one side of' the 
cafeteria and the girls on the other side 
( ) -2. boys and girls free to sit anywhere 
c. Considering food costs and other difficulties are the lunches at your 
school cafeteria satisfactory? Encircle: Yes No 
If 11 no11 , what would you suggest to improve them? 
• 
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D. Hhich would you prefer: 
( ) 1. 
( ) 2. 
major subjects meeting five times a week as at present 
major subjects meeting four times a week with the time 
.thus gained to be used for subjects which do not now fit 
into your program 
E. How many times, when you were not sent for, have you been to see the 
principal during the last three years? (Nwnber) 
---
F. Check the types of punishment you have received indicating the type 
received seldom, frequently, or never. 
l. Suspension 
2. Detention 
3. Writing lines 
4. Copying meanings 
5. Copying paragraphs 
6. Doing extra school work 
7. Calling parents in for 
interview 
8. Removal from an activity 
or athletic team 
9. Privileges lost 
Seldom Frequently Never 
G. Leaving out suspension which of the above types of punishment db you 
consider to be the most effective for the average student? 
(\n!ri te in) 
---
H. Which of the following is the chief reason why you obey school rules? 
(check one) 
( ) 1. 
( ) 2. 
( ) 3. ( ) 4. 
5. 
fear of punishment 
desire for a good conduct mark 
wish to maintain a good reputation 
pride in school and its reputation 
other (write it in) 
I. Remembering that the law prohibits smoking in school buildings what 
would you suggest as suitable punishment for violators? 
J. Is the discipline of your school too strict in any cases? Encircle: 
Yes No 
Give examples 
K. Is the, discipline of your school too lenient in any cases? 
Encircle: Yes No 
Give examples 
\. 
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V. Guidance 
A. When you need guidance or help in educational or vocational planning 
to whom do you go? (you may check more than one) 
( ) 1. the principal 
( ) 2. a full-time guidance counselor 
( ) 3 .. a part-time guidance counselor 
( ) 4. a class adviser 
( ) 5. a friend on the faculty 
( ) 6. a fellow pupil 
( ) 7. :your parents 
( ) 8o a· friend of the family 
9. other-(write it in) 
B. Does your guidance counselor or adviser have a regularly scheduled 
time when he is available each day or each week? Encircle: Yes No 
c. Would you consult your counselor or adviser more frequently if he were 
easier to see or available more frequently? Encircle: Yes No 
D~ If you have a problem to discuss with your counselor or adviser, when 
is it usually possible to see him. (check one) 
( ) 1. 
( ) 2. 
after school hours 
during the school session 
E. Would you like more help in educational or vocational planning than yo11 
are now receiving? Encircle: Yes No 
F. Could some of this help be given to you in class .form as well as oy an 
interview? Encircle: Yes No 
G. Check all tne things which helped you to adjust yourself and become 
familiar with this school and what was expected of you when you first 
entered. 
( ) 1. 
( ) 2,. 
( ) 3. ( ) 4. ( ) 5. 
( ) 6. 
( ) 7. 
( ) 8. 
( ) 9. 
10. 
a mimeographed bulletin of important rules 
a printed handbook 
a talk by the principal 
a guidance class 
an interview with a teacher 
the advice of fellow classmates 
the advice of older pupil_p 
an interview with an adviser 
a discussion by a junior high·teacher 
others - (write in) 
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, H. 1:Thert~ are the catalogues of the 'Various·. colleges kept in your school? 
(check one) 
in the principalts office 
in the guidance office 
( ) 1. 
( ) 2. 
( ) 3. ( ) 4. ( ) 5. 
in the assistant principal 1 s office 
in the school library 
dontt know where they are kept 
I. :Co you have a fairly definite idea of what you 1.Jish to do upon 
completing hi~h school? Encircle; Yes No 
J. Has the school helpe,d you to make that choice? Encircle! Yes No 
If 11 yestl, how? 
K. Has the school helped you to solve personal or social problems? 
Encircle: Yes No 
If nyes11 ,· how? 
L. Please write in any suggestions you have for improvement of guidance 
in your school? 
VI. Extra-Curricular Activities 
A. Check the extra-curricular aetivities in which you have tiarticipated: 
Class office holder 
Committee for class affairs 
School band 
School orchestra 
Glee club 
Assembly program 
Public speaking· cont est 
Public debate 
School play 
Art contest 
Library council 
· Student council 
Traffic squad 
Football team 
Basketball team 
Baseball- team 
Hockey team 
Track team 
Tennis team 
Golf team 
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( ) 1. 
( ) 2. 
( ) 3. ( ) 4 .. ( ) 5. 
( ) 6. ( ) 7. 
( ) 8., 
( ) 9. 
( )10. 
( )11. 
( )12. 
( )13. 
Cheer club 
Photography club 
Language club 
( ) 14~ ( ) 15. 
( ) 16. 
( ) 17. 
( ) 18. 
( ) 19. 
( ) 20. 
( ) 21. 
( ) 22. 
( ) 23. ( ) 24. ( ) 25. 
26 .. 
Delegate to Boys 1 State 
Delegate to Girls' State 
Others: (write in) 
• 
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B. V.That other activities are needed? 
C. Do you think that participation in extra-curricula.ractivities should be 
compulsory? Encircle: Yes No 
D. Have you seen examples of people hurting their success in school work by 
participating in too many activities: Encircle: Yes No 
Eo Would you approve a point system which would limit participation to 
reasonable bounds and would insure wider participation rather than 
having a few persons reap all the honors? Encircle: Yes No 
F. List any suggestions you have in regard to equalizing the rewards and 
recognition for participants in the various activities. 
G. Which of the following sources would you consider the best for a request 
for a new activity? (check one) 
( ) l. 
( ) 2. 
( ) 3. ( ) 4. 
5 .. 
a teacher 
a pupil· 
the teaching staff 
a class organization 
other ... ( write in) 
Ho. Name one extra-curricular activity which might help you in your later 
career: 
I. What do you like most about your school? 
J. \Jhat do you like least about your school? 
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